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INTRODUCTION

The modern world of globalization offers a vast fieldrfioging cultures together and making tha-prev

ous distances disappear. Nowadays, people with different cultural backgrounds share the same r
hood. The question is whether people representing different cultures live next to each other hati
othe's and the diversity or whether they appreciate the value of intercultural society; whether the i
tion between the two presupposes an inevitable clash or it is rather a process leading to harmony;
different cultures can coexist based on mateaptance or respect; whether there are some processe

go through and whether there are certain difficulties to cope with.

As one of the founders of the contemporary disciplines on the study ofccatlward Tylor states:

0 é c u |l tivilizateomalem in its wethnograpgense, is that complex whole which includes knowledg
morals, law, custom, and any other capabilities and habits acquired by maid(bBiaas mESdddmnef soc
statement aims that everything directly or indirectly related to the mankind, anything created or 1
tained is subjected to cultural influence. Does this mean that to be able to understand a person, t
tively communicate and to build proper relationshipshe®ds to master the cultural specifics of eacl
and every individual? What is the relation of the individual to the nation? Is the culture necessarily |

down to nations and ethnicities or is this a concept which extends beyond demographic dimensions
The probleraaddressed in the reseadich to answer the following questions:

I What 1is intercultural |l earning as a Ipr 0«
petent; persono

il. What effective methodology can be applied for developing intalfadtaopetence

The thesis work tends to serve the needs of the modern multinational society in terms of elabora
what makes up an ointerculturally competentéd
to tackle intrapersonal, interpersonal ataigroup clashes of cultural coloring. It furtherly dwells upol

how those competencies should be developed in a classroom acldssrmom atmosphere.

Computational work in intercultural learning has focused on a definite set of quwbstlomgfinghe

structure of the work,among them:

A How t he coltad cieptdedfined in the frame of r-l i
ception;

A What makes up a culture and what are its dimensions
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A What it takes to get involved in intercultural comratioic what are the competences a persor
should possess for effective communication;
A What are the possible encounters and misunderstandings as well as the intrapersonat and |

sonal conflicts that might arise in the intercultural atmosphere or ngbngwvith it.

Speaking of learning in intercultural communication, the paper proposes an alternative viewpbint or
oping the intercultural competences and intercultural sendtigisformal educationFor a better e

ception of the noflormaleducatiorsetting, we dwell upon the following questions:

A What is formal education and does it differ fromfaonal and the informal one;

A What are the advantages and disadvantagesfofmateducation

A How adequate is the néormal educatiorstructue for developing the intercultural competence
ard sensitivity;

A What are the criteria for identifying the properfoomaltool for intercultural learning.

The last chapter of the work introduces-fowsmal educational tools such as energizers, rolesjprayss,
tion games, group works, individual exercises that can be applied for developing an interculturally

and competent audience.

The aim put forward by us determinedntethodologyto be used for research purposes: analysis, sy
thesis, contrase study, descriptive and depictive method, contextual analysis and experientiat data
tonnThe chain the work foll owsspdaciep hasteidc aln d din
study was mainly carried out in two phases. The firstyhaado find out what are the tendenciesfor i
tercultural learning in the world, what is perceived by saying diversity at present, and how it is vie
terms of learning and comprehension. The second phase, which derived primarily from the disc
need for new approaches to intercultural learning, was carried out through theoretical research on t
concepts and strategy frameworks. Finally, the paper was concluded with the classificatomalf non
educatiortools and the introduction of sjc methods for stimulating intercultural learning. Apart fror
introducing different concepts and theories, it goes on proposing definite practical tools on interci
learning. The icebreakers, energizers, role plays, and simulation games #m togfivenal edu@-

tion practitioner a vast diversity of tools that can be adopted according to the specific aim, atmospht

audience characteristics.

Theresearch was carried out in accordance withittent needs of the modern society, espgdtradt in
Armenia. Theparticular attention on the néormal methodology block is justified by the fact that non

formaleducatiorgains more and more worldwide prioritization as an effectikét tobich manages to
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best combine the usefulness with &iteng process. Already today and even more tomorrow, it is |
longer sufficient to think only in terms of formdilicationlt is therefore necessary to widen ourmnde
standing of education, making-liifieg educatiora reality. People continuously deeklternative means
of education; systems that would prove to be effective ammdigoidd and that would best satisfy human
curiosity.

The most importartheoretical contribution of the present studies is that formal andfaoonal edua-
tion are outhed not as bipolars; rather, a dynamic approach to these poles overlaps the context b
them adding up to the informal education and bridges them as units of the same system that are ¢

complement each other for a more effective educationgroces

The practical valueof the work consists in the fact that the two interrelated areas that are taken u
observatio® the concept of interculturality and intercultural society and the development of intercul
competence through ndormaleducatio, are underobserved and underapplied in Armenia. Beitig a ve
ly homogeneous monoethnic country, Armenia lack intercultural communication skills which ma
much harder to interact with the international visitors, to adopt tolerance and respeclivevsirdand

to be able to best get assimilated into a new cultural environment when shifting to a new countn
long or shortterm stay. Secondly, despite the educational reforms and innovations that are contin
being advocated in Armenia argpite the fact of her joining several reforms of the European £omm
sion including the 0 WloimaleducBtors @at only ondevapplied bub also t

underestimated and not recogniZe.at 6 s why t he wor k dancdmwsfornmala r

educationrying to differentiate the ideolagyd implementation peculiarities that lie under each of them

Theresearch material can be applied as a learning reference or an instruction manual for intercultur
ing, communication ats as well as in pnoting the recognition and application offammaleducation

methodology as an effective process for binary involvement.
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CHAPTER1: INTERCULTURALITY

1.1. Modern Understanding of the Concept of Culture

The term oOocul tured dulturaneaning to tultivaargeh 2001 Haveviernthew o
modern definition of culture encompasses far more than the simple meaning of cultivating; the rese
the fieldreveatsh at t here are over 160 d e?NowoinderwhyGerthf o
and MillgMills, 1954¢ | ai med t hat oOoculturedé is one of th
the reason why it has got so many interpretations. No matter how different those definitions mig
they all come together within the axis of the broader notioifyitgnthe latter as a set of shared att
tudes, values, goals, and practices that characterize a community or a set of people; primitively <
culture is what people say and think; what they do and what is done to them.

The recurrent anthropologicadderstanding of culture is pretty much based on the reflections of Edw
Tyl or on t he owMizatioe, taken io @suwidthnographisemnse, is that complex whole
which includes knowledge, belief, art, morals, law, custom, and acgpathiéties and habits acquired
by man as a melaag £944Basicly vehat bei ineptiey \bas that culture is everything dires
ly or indirectly associated with the humankind. Nevertheless, we fail to realizede@nitidwe whether
the culture should be associated with human behavior or whether that is something quite different
long time many anthropologists were quite content to define culture as behavior, peculiar to the |
species, acquired by leagniand transmitted from one individual, group, or generation to another
mechanisms of social lreritance. But eventually some began to object to this and to make the point
culture is not itself behavior, but is an abstraction from behavioth@yhsdy is that symboling itself is a
part of human life, and whatever has to do with human life has always tended to be reflected lupon ¢
ic means; a sgen word, a stone axe, a fet@wloiding one's motherlaw, loathing milk, saying a prayer,
spiinkling holy water, a pottery bowl, casting a vote, and any other capabilities and habits [and thir
quired by man as a member of [human] so¢ietidr E. , 1920)They are what they arihings and acts
dependent uporymboling. Difference in behavior and culture lies mainly in the question hownthose
bols are reflected: When things and events dependent upon symboling are considered and interf
terms of their relationship to human organisms, i.e., in a santgid,dhey may properly be callad h
man behavior, and the scienpsychology. When things and events dependent upon symbolimg are
sidered and interpreted in an extrasomatic context, i.e., in terms of their relationships to one anothe
than tohuman organisms, we may call them culture, and the scidha®logyFor instancan the case

of the avoidance of a motkefaw, we would consider it in terms of its relationship to other lay@sbo
such as customs of margagonogamyplace of residence of a couple aftarriag, division of labor

between the sexes, mode of subsistence, domestic architecture, degree of cultural development, €
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we are concerned with voting, we would consider it in terms of political orgafiiztipstate), kind of

government (democratic, monarchial, fascist); age, sex, or property qualifications, political parties.
on. In this case our symbolates become cudtiggbject matter of culturology. Hence, we might draw
view that cultte exists only within a context, i.e. reflected only in relations of symbols /here we st

note that symbol should not necessarily be materialized/.

Keeping in mind the conclusionreacinddh e pr evi ous p ar awgardsctically ad- e t

lyzing the most general views on culture.

a. OCul t ur e cloiscenies ftom thedeneialdbaief hat ideas serve as petrol for the hu
vehice i n movi ng findireetlpimpliesithat culturef iepdrely nhehtal with no refecence
materi al reality or observable behavior. N o

everything that is done by humans has got ideological basis; otherwise, the world would be as con
as a weapon. Moreover, we shoyladdomeans overlook attitudes, acts, and objects.

b. OThere i s no s uclls beliefismald bythosemdnd aelvocate tultucewas pune
ment al concept. The radicals of this tremwa ¢
already identified, material objects are result of human labor, and anything that has to do with hum
has to do with the culture held by him.

C. ol t i s cupueepwhidthe ¢ s nébChui Intgusrée. does not wor k, n
moved, and changed?o; t his parti canthepologists btarted
from Boas to Hallowell. Of course we can by no means argue that culture can existmahsuiVhat
we oppose is thdta person speaks Chinesevoids his mothein-law, loathes milk, or writes syroph
nies, it is because he has been born into the extrasomanic tradition that we call culture which-conte
seel ements. Yet the question, OWhy doeseefiechp
no means be explained by saying that this is a mere coincidence of human act. This is where the ¢
a factor strongly affected by national history and demography comes to explaining the essence.

d. ol't takes 't wo oTherensoarcanception thatavkethera phenomenan s e
ment of culture or not depends upon whether it is expressed by one, two, or "several" individuals
this basicly says is that one person cannot simply account for a culture. The objestibadoytisi as
follows: first of all, if we say that the number of individuals holding the shared behavior is an imp
factor for determining what is culture and what is not, then chimpanzees and othikéapees can
simply build up a cultur@lso, which is not less important, if expression by one person is enough, t
what is the quota?

The rapid developments and the contrasting VvV

pologist F. Boas to go beyond the general identifichtoutture and its determinants and try to develop

Gyumri State Pedagogical Institute Gurgen Balasanydn i
CHAPTER 1: INTERCULTURALITY



[INTERCULTURAL LEARNING AND NON-FORMAL EDUCATION] Gyumri 2011

what is known to be one of the most consistent views on the essence of culture-calgtiesibural
relativism whichVhat he argued was that culture is a rather complex phenomena comingrpuhay fro
human essence and acquired in the process of human development. More importantly, he startec
about the cul tural interaction: what does it
Boasd student s cs&venmadfter the WW2. Whattthey were primarily emazed with w
the abundance of the cultures across the globe and the ways people affiliate themselvedBoath Fhose
, 1907)This led them to focus on the history of cultingdts: how they spread from one society tdhanot
er , and how their meanings changed over mdi me
texto for interpreting peopleds behavior; g €
the differences between cultural trends. This gave rise to the division -aftleel #0asian school to
two branches: one of the schools holding the belief aulteal universaditygt the other one believing in
the variabilitp f It O stielentsdfanthiBopodogish Ruth Benedict (18848) was the one to
merge the two views together. She argued that There are things which are general to the universe
life, securityetc), and that the degree to which those traits are integrdiedh@aultures modifiable.
Just as each spoken language draws very selectively from an extensive, but finite, set of sounds a
mouth (free from defect) can make, she concluded that in each society people, over time and throu
conscious and gonscious processes, selected from an extensive but finite set of cultural traits whicl
combine to form a unRbyw®34pand di stinctive pat

On the other hand Boas argued that culture is rather dynamic; it norovesd group to another, and

that specific cultural forms need to be analyzed in a larger context which ultimately has grown to the
context. And this is what brings us to the need to analyze the culture on a larger context in relation t
ones and as a means of personal and group identification. Culture is definitely far more that the valt
the world view within a group; it is more a social context in which human beings interact to achieve

they have set and to live the life thegrdtego have.

Yet still, when trying to summarize the different trends in identifying what culture actually is, we
across discrepancies: To some, culture is learned behavior. To others, it is not behavior atall, bu
straction from behaviavhateer that is. Stone axes and pottery bowls are culture to some amthrop
gists, but no material object can be culture to others. Culture exists only in the mind, according to s

consists of observable things and events in the external world to others.

1.2. Culture in Practice
On a more practical level, culture can be brought dowsto f t war ed whi ch peop

basic assumptions, norms, and beliefs that people hold. One of the most famous theories on culture

Gyumri State Pedagogical Institute Gurgen Balasanydn
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perception is the smalledo ¢ u | t u r\What it implieshsethatgtitere are some components of cultul
which are rather evident to us; whereas the other components are very hard tdrdescdearbehind
this model is that culture can be depictelde form of an iceberg: only a very small portion of iceberg c:
be seen above the water line. This top of the iceberg is supported by the much larger part of the |
underneath the water line and therefore invisible. Nonetheless, this lovwénhgareberg is the powe

ful foundation

Fig. 1: The iceberg concept of culture

NG ( ",v

Primarily in awareness

Y, =

Fine arts Literature
Drama Classical music  Popular music
Folk-dancing Games Cooking Dress

g b ~ A

Notions of modesty  Conception of beauty

Primarily out of awareness Ideals governing child raising  Rules of descent Cosmology *
“ Relationship to animals  Patterns of superior/subordinate relations
Definition of sin  Courtship practices Conception of justice  Incentives to work
Notions of leadership  Tempo of work  Patterns of group decision-making
* Conception of cleanliness  Attitudes to the dependent Theory of disease o e—

Approaches to problem solving  Conception of status mobility Eye behaviour
Roles in relation to status by age, sex, class, occupation, kinship, etc.  Definition of insanity
Nature of friendship  Conception of “self* Patterns of visual perception Body language

Facial expressions  Notions about logic and validity  Patterns of handling emotions
Conversational patterns in various social contexts  Conception of past and future  Ordering of time
Preference for competition or co-operation  Social interaction rate  Notions of adolescence

Arrangement of physical space  Etc.

The same is in the case of culture: some of its components are moéeavisitlagsic, architecture, tite

ature, language, etc. Yet, the more powerful components of culture are much in depth and skerefc
visible: the social norms, assumptions on time, gender roles, conception of past and future, patt
group decision making, arrangement of physical space, etc. The iceberg model implies that the visi
of culture are just expressions ofnitgsible parts. It also points out, how difficult it is at times ta-unde
stand people with different cultural backgrodnde c ause we may spot the
but we cannot immediately see what the foundations that these pgrt®rastuar e. That 0
difficult to track particularly indiscernible things in a culture and understand the logic behind a par

behavior.

Gyumri State Pedagogical Institute Gurgen Balasanydn
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1.3. Dimensions of Culture

The researches in 1970s in the field of culture and behavior were mainlgriddesgiflying key dime
sions across which the cultures vary. One of the most successful attempts was made by G. Hofste
requested by IBM to identify the reasons why the business institutions and their management vary
t he gl obe. rkitlensifiedsfauenthi@ dirmensions of culture; according to him, all the other f;
tors could be brought down to either of those four. Those dimensions were:

Power Distancehis dimension identifies the extent to which the society accepts the facpthvaethe

the society is distributed unequally among indiv{duadsloomey, 2005)his includes the standara{r

cedure for the decision making process and the participation of the individual in the process.

UncertaintyAvoidancethis dimension identifies the degree to which the society feels threatemed by

biguous or uncertain situations as well as the risk component in every undertaking; how muach roon

en for improvising or making processed changes.

Individudism vs. Collectivisrthis dimension indicates the prioritization of the individual or and its nee

over the community and vice versa. Il ndi vi du:
individual identity over group identity, individliggits over group rights, and individual needs over grou
needso6 while collectivistic cultures emphasi

group rights over individual rights, angdriouporiented needs over individual wantscaeds i r e s 6 .

Masculinity vs. Femininitthis dimension indicates the degree to which the gender determines the |

men and women have in the society; what is considered to be a masculine intake and what is cons

be a feminine one, what should merand behave and what the women should not, etc.

Gyumri State Pedagogical Institute Gurgen Balasanygn ke
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Time Orientationthis last dimension indicates the extent to which the society bases its decisions on

tion and events in the past, or on skemn gains, or on what is perceived to be desmatble future;
how much they talk about the past and how much they think of the consequences in future.

We should give credits to Hofstede for no previous research and classification has been so cor
However, there are things that were left behiraverlooked in the model: first of all, the model takes
culture as something static, whereas, as we know, culture, like anything related to humankind, is a
process changing and developing over time; neither does the model consider the chthegegibver
tion. Finally, Hofstede makes no comments regarding thelsubs and sufroups emerging over time.
Nonet hel ess, this brings an example on haew

havior; the way he/she interacts, thinksut his/her own self, the others, and the surrounding world.

The next model on the dimensions of culture is more practical and was developed by Edwatd T. a
dred Reed Hall. The dimensions are primarily based on time, space, and communicgtital, 1£8€s.

The dimensions are as follows:

Fast and Slow Messageters to the speed to which a particular message can be decoded and acted

also refers to the speed of establishing social relations; e.g. frierulh, theeadationship, etc.

High and Low Contexare about the information that surrounds an event. If in the actually transmit
message at a given time only little information is given, and most of the information is already pre
the persons who oomunicate, the situation is one of high context. For example, communication betv
a couple that has lived together for several years tends to be very high context: only little informatio
to be exchanged at any given time in order for them tcstarmdeeach other. The message may be vel
short, but is decoded with the help of the information about each other that both have acquired
years of living together. Typical high context cultures are, according to Hall & Hall (1990), the Jay
Arab, and Mediterranean cultures with extensive information networks and involvement in many clo:
sonal relationships. Consequently, not a lot of background information is needed in daily life- nor i
pected. One keeps oneself informed about everytaving to do with the persons important to oneself
Typical low context cultures are the USA, German, Swiss and Scandinavian cultures. Personal rela
tend to be split up more according t ohighehreedd i
for background information in normal transactions. Misunderstandings can arise from not taking in
count the different communication styles in terms of high and low context. A person withnéehdw
style, for examplenay be perceived by a hagintext person as talking too much, beinguresise, and
providing unnecessary information. Inversely, a person with-coritigt style may be perceived by a

low-c ont ext person as not t r vandnotcdperatige. In arder to nmakeo

Gyumri State Pedagogical Institute Gurgen Balasanygdn b
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decisions, lowgontext persons want a fairly large amount of background information, whereas |
context persons would base decisions on less background information at a given time, sincerthey h
stantly kepthemselves up with the process of what is going on.

Territoriality it isabout the sense people have developed of the space and the material things arounc
and is also an indication of power. It relates to the organizatioysichphpace, e.g.ain office;s the

presidentds office on the top floor of the b

Personal Spaaeis the distance to other people one needs to feel comfortable. The Halls descrbe pe
al space as a Obubblataltines tt thanges its Siperaccarding to the stuatix
and the people one interacts with (people you are close friends with are allowed closer than othe
Obubbled indicates what one feel s i standing fuathep r

away is considered distanced, somebody trying to get closer than what is perceived as the appror
tance might seem offending, intimidating, or simply rude. If the normal conversational distande of ol
ture is rather close so tlitabverlaps with what is considered an intimate distance in a different cultur
problem in communication might just arise from the different interpretations of what the chosen ph

distance to one another means.

Monochronic vs. Polychronic Tinier el at es t o the structuring of
to do one thing at a time, working with schedules where one thing follows the other, where differen
have their time assigned to them. Time for monochronic cultures is vergnh@&ndan almost be
touched and is talked about as a resource: spending, wasting, atithesauing islinear;it extends as
one line from the past through the present into the future. Time is used as a tool to structure the d:
to decide levels of mpor t anc e, e. g. not ohaving timed t
opposite: many tasks are done at the wax@ghere is high involvement with people, which implies mor:
emphasis on relating to others than on holding¢bedule. Polyadmictime is not so much perceived as
a resource, and could rather be compared to a point than to a line.

~

What makes Hall ds theory vulnerable is the f
another in the first place, but develops thetm a model of culture that eventually is only one
dimensional. It orders cultures on a continuum between monochrofiontiext cultures on the one

hand, and polychronic, high context cultures on the other hand. All other categories are related to tf
tinuum. The question is if this very simple way of categorizing cultures is a reflection of reality- The
ness i n Hal/ & Hall 8s approach is «cl| éeeryimych i r
along the same lines as the Hoéstaddeb give a framework in which to recognize and interpret cultur:

differences. And finally, it brings us to the reality that language is not the only medium of communi
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and the misunderstanding in intercultural context is very seldom bemeguagel barrier. It is pretty

muchdependenb n what weercbaall coonnoomuni cati ono.

This brings us by and large to the reasonable point upon which we can make the shift of the paper:
influence and the learning process in betWesmsequently, the next thing to be brought into the stage ¢
discussion is the concept of interculturality and learning through intercultural communication. There
room for doubt that the modern world of globalization there is the urgent push taofgnasgpion from

every possible source. The increased communication between the cultures and continents oaakes tt

cess more monitorable than dwefore.

1.4. Communication in Intercultural Context

I ntercul tur al c ommu ni c a symbohc exclsangg grotess veheréby inddidugl
from two (or more) different cultural communities negotiate shared meanings in an intere
s i t u @ingToomeyp2005)Vhat we can see from the definition is the reaffiimatiovhat we have

concluded in the previogsctionon bringing culture down to symbols and symbolates. It is wokth mat
ing that by saying symbol we do not necessarily mean linguistic or material symbols only. Another
tion to be made is that the iatgltural communication is possible not only among individuals belonging
different cultures, but also between groups of those. And in the result, like in case of any type of c
nication, we come down to the learning process. Interculturality asitdivekes the learning process
far more different and adventurous. It creates an atmosphere where it becomes possible to Bssess
sonal culture in relation to the others and to learn from the others. This is what the scholaraslitend
ointemat¢ulltear ni ngo, i.e. the process of becol
culture and other cultures around the w@tke, 2008Yet, to better be able to interpret the concept,

| et s anal yzseparatellc h component

Learning is defined in the Oxford Advanced L
of or skildl i n, by gWebndeier, 20@eaaning as @ @rocess takesplacegr
three different levels, rather with the involvement of all three of the following:

- Cognitive Learntihig, is basicly the acquirement of knowledge; e.g. 3 times three is 9, the capi
Armenia is Yerevan, etc.

- Emotional Learniihgs component dearning is a bit more difficult to put into frames; it isrgene
aly how you learnt to express or hide your feelings, how those feelings have changed over time, pe

feel for and the ones you do not, etc.
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- Behavioral Learningy e wor d  df lsugdestss theoimpldcationt Isaening through dibing

hammering a nail, writing with a pen, welcoming manners, etc.

Learning can happen as a result of a planned process as well as spontaneously. In fact, if we try
back, we can see an enumerate aunfloccasions when we did not have the background idea-of lea

ing, yet we have learnt in the result.

As ratified by the oCul tural |l cebergdé model ,
order to be abl e t weandtyg® merpret that of the @h@rsgrogpsvand ratiomhs
The iceberg model focuses our attention on the hidden aspects of culture. It is a reminder thiat in ir
tural encounters, similarities we might find at first sight turn out to be basetplatetp differentsa
sumptions about reality. Among young people, cultural differences may sometimes not be so obv
perceive: across borders young people like jeans, listen to pop music and need to agveds.their
Learning interculturally theme ans t o become firstly aware of
be able to talk about it with others in order to understand each other better and find common grounc

Communication in general is process of sending and receiving messaugsiabdtuemans to share
knowledge, attitudes, and skills. Although we usually identify communication with speech, commur
is composed of two dimensiengerbal and nonverbal.

Verbal communication is the process interaction through exchanging ioricomtite process itself by
verbal means, mostly language. It is beyond any argument how deeply the language is influence
culture. Language itself is defined by a culture. We cannot be competent in the language if we do
understand the dute that has shaped and informed it. We cannot learn a second language if we ¢
have an awareness of that culture, and how that culture relates to our own first language/first culture
when two people think they can speak each other's langeiaipanice of error is high. Usages and co
textual inferences may be completely different between cultures. It is not only therefore essential

cultural awareness, but also intercultural awareness.

However, only part of the human interaction isechout by verbal means. There is another medium
the nonverbal one which is much stronger than the former one. This is what makes it vivid how imp
it is for communication studies to analyze the different implications of nonverbal communicédion a
cultural coloring. Nonverbal communication (NVC) has been defined as communication without w
NVC can be communicated throwggstureand touch HKaptic communicatign bybody la-
guager posture byfacial expressi@andeye contactNVC can be communicated through objent-co
munication such a&othing hairstylesr evenarchitectureSpeeclontains nonverbal elements known as

paralanguage, including voice quality, emotion, and speaking style, as well as prosodic features
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rhythm, intonation, and stress. Dance is also regarded as a nonverbal communication. However, N
ists not onlyin oral situation but in written texts as well,hamdwritingstyle, spatial arrangement of
words, or the use emoticons

No matter how one can try, one cannot keep away from communicating. Activity or inactivity, wor
silence all have message value: they influence others and these others, in turn, cannot keeg@- awa
sponding to these communications aralthus themselves communicating. Mehrabian and Wgener s
gested that only 7% of message is sent through words, with remaining 93% sent nonverbal exp

(depending on author, verbal part goes up to 35%).

Nonverbal communication can add nuance byiding punctuation for a verbal exchange, or it can b
the main event, fully comprehensible and so evocative that words would only distract. As back
punctuation, it can parallel and reinforce the words or it can qualify or even contradict thesgadsl

Unlike verbal communication, which is largely intentional, nonverbal communication may often be

tentional.

Commonly, nonverbal communication is learned shortly after birth and practiced and refined throug
personds | i ftddam noaverbaCdaxprelssibnséywatching and imitating, much as they |
verbal skills.

Humans use nonverbal communication because:

- Words have limitations: There are numerous areas where nonverbal communication s more
tive than verbal (when expl#te shape, directions, personalities are expressed nonverbally)

- Nonverbal signal are powerful: Nonverbal cues primary express inner feelings (verbal me
deal basically with outside world).

- Nonverbal message are likely to be more genuine: becawgsbahdyehaviors cannot ben€o
trolled as easily as spoken words.

- Nonverbal signals can express feelings inappropriate to state: Social etiquette limits what
said, but nonverbal cues can communicate thoughts.

- A separate communication channel is saet help send complex messages: A speaker can

enormously to the complexity of the verbal message through simple nonverbal signals.

The first scientific study of nonverbal communicatiorCwvades Darwis booko The Expr ess
Emoti ons i n M#a8i2). Maatgued that allanarsntals show emotion reliably in their face

Elements such as physique, height, weight, hair, skin color, gender, odors, anseobtbthamyerbal

messages during interaction. Environmental factors duchitase architectural styleterior decora
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ing, lighting conditions, colors, temperature, noise, and music affect the behavior of communicators

interaction and thus affect the expressions e¥edral communication.

Clothes and AttributesAlthough most peopleeaonly superficially aware of the wear of others, clothin

does communicate. It identifies sex, age, socioeconomic class, status, role, group membership, pe

or mood, physical climate, and time in history.

Much evidence supports the view thattbaeis well dressed is likely to be much better accepted by n
known people than if not well dressed thus increasing interpefgextaleness. Clothiradso affects
seltconfidence. People share the view that their estimate of a person was afffiectdotiys they wear

andhowwel r essed they are; althdugétsethé maycbkbet (

Lastly, it is not only the clothes that communicate; so do the personal artifacts such as jewelry, mak
For example, it generally perceived that people who wear glasses tend to be more intelligent.

Physical AttractivenesBody type communicates a variety of meanings, particularly as it relates to ph

attractiveness. According to the widely shared stereotypeageniraétypes can identified:

Ectomorphs are tall, thin, and fragile looking and are thought of as being tense, anxious, reticent, a
conscious. Mesomorpaee bony, muscular, and athletic and are thisuzgihg dominant, energetic, and
talkatie. Endomorphare described as soft, round, and fat and are thought of as complacent, warn

sociable.

Proxemics Proxemics is a form of nonverbal communication in which messages are conveyed fror
person to another by the changing space thattesp@iem during a conversation or an interaction. Thi
concern for territory comes from our natémeimalsare territorial. Some mark their space with urine tc

stake a claim for privacy. Instead, people use furniture, walls, and fences to accompigiuthesa
Anthropologist Edward T. Hall found four key zones regarding proxemics:

Intimate: (0 to 45 cngtthis close range, vision is distorted and any vocalization is a whisper, moa
grunt. Our main ways of judging the intervening space aghtbamy heat, smell, and touch
Casuapersonal: (46 120 cmherewe lose the sense of body heat and all but the most powerful odc
Eyesight begins to focus, and vocalization comes into play. Although only ritualized touch is typic
other persom s st i | | at armdés | engt h, avail able to
within this range shows the closeness of the relationship.

Sociakonsultative: (120 365 cn). This is a zone of impersonal transaction. One has to relyorolely

what one can see and hear. By the middle of the range, the eye can focus on an entire face.
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Public: Addressing groups of peoPlee can no longer pick up nuances of meaning from the face or to

of voice. The eye can take in the whole body at a. dlascesed for lectures, speeches with audiences.

The interpersonal distance differs from one culture to another. Normal behavior for a person Wwith or
tural background may resulpimoxemidnvasion when the person interacts with a person witerari
cultural background. For example the casual personal distance may be:

North America: 18 inches (46 cm)

Western Europe: 14 to 16 inches4@&m)

Japan: 36 inches (90 cm)

Middle East: 8 to 12 inches-@EDcm)

The proxemic distance may vary noy ankultures, but also depending on gender, number of meople
volved, goal of the communication, as well as the psychological characteristics. Extraverts, for e

may have smaller distance while introverts may prefer to keep their distance.

The lasthing to remember is that the proxemics is a generalization and is not aimed to take into cor
ation the factor of situationality. Therefore, this should not beatgkstandard and regard all the Arabs,

for instance, as people having no perspaeaés

Kinesis - Kinesicsis the study of nonlinguistic bodily movements, such as gestures, facial expres
movement of feet, legs, shoulder, stance, winking, head nodding, etc. These kind of movements
most difficult to control. It is estineak that there are over 200.000 physical signs capable of stimula
meaning in another person. For example, there are 23 distinct eyebrow movements, each capable
lating a different meaning.

Body Posture People communicate by the way they walk, stand, and sit. We tend to be more relaxe
friends or when addressing those of lower status. Body movements and postures have no exact r
but they can greatly support or reject the spoken word. Postoderistood through the direction of
lean, body orientation, arm position, and body openness.

Gestures Gestures may be articulated with the hands, arms, or body, and also include moveme
head, face, and eyes. Gestures operate to clarify, comradplace verbal messages. Gestures also se
as an appreciation, rejection, or as a means
by another person. For example, if a student is talking and the teacher nodes redjutargeithva 5t
dent to continue the speech. Gestures seem endless across cultures. Often, body movements that
ly understandable in one culture make no sense in another. Yet often enough, frequendgicsed

movements in one culture may lghlyi offensive in another.
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Gestures could be categorized into five types: emblems, illustrators, affect displays, regulapers, al

tors.

- Emblemsare gestures with direct verbal translations, such as a goodbye wave;

- lllustratorsare gestures that depighat is said verbally, such as turning an imaginary steer
wheel while talking about driving;

- Affect display are gestures that conveys emotions,dikdea

- Regulatorare gestures that control interaction;

- Adaptorsaregestures that facilitates release of bodily tension, such as quickly moving one's le

Gesturegan also be categorized as either sjpadependent or speectiated. Speechdependent ge
tures are dependent upon culturally accepted interpretation and have a direct slatlual. tAanvave
hello or a peace sign are examples of speksgendent gestures. Speech related gestures are used in
allel with verbal speech; this form of nonverbal communication is used to emphasize the messag:
being communicated. Speecateel gestures are intended to provide supplemental information to a ve

message such as pointing to an object of discussion.

Facial ExpressionsFacial appearanéeincluding wrinkles, muscle tone, skin coloration, and eye col

offers cues that reveddout age, sex, race, ethnic origin, and status. A less permanent second set 0
clued i ke | ength of hair, hairstyl e, cleanl i nes
group of facial cues includes momentary expresisairggnal that cause changes in the forehead, e)
brows, eyelids, cheeks, nose, lips, and chin (raising the eyebrows, wrinkling the brow, curling the |
Together with words, the human face is the primary source of information for deterrmnthg ani d u

internal feelings.

Facial expressions may be a) intentional and b) unintentional. Facial expressions denotingtear, fc
ple, are unintentional. However, people often try to hide feelings behind the masks. Each of us is

fake a happgr a sad face, a smile or a frown.

Eyes- The eyes are the most dominant and reliable features of face. They can be evasive, conv
| ove, fear, gui | t, confidence, et c. That s t
soul 6 hanéds true not for a single culture. E:
social acceptance by studying the eyes of others. Eyes also indicate a positive or a negative rel
People tend to look longer and more often aketidsm they trust, respect, and care about than thos

whom they doubt or dislike.
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ParalanguageParalanguage is part of the nonverbal communication that conveys informatien on
tudes. Paralanguage may be expressed consciously or unconsciouds itaoalizations such as-is

ing, shushing, and whistling, as well as the quality of voice or speed in talking. The differencds in th
ization express different emotions. Active feelings like rage, for example, are expresses vocally
pitch andfast space. The more passive feelings, such as despair, are expressed by low pitch, retart

and resonant sound.

The conducted researches prove that the | i st
7% by the verbal message 3®gercent by the vocal tones used at the moment. That is why, itlis gen
ly accepted that most often how we say something is more important than what we say. Same w
phrases can have many different meanings, depending on how they are saidplEprapalyze the
phrase oOThank you.6 I f wuttered sincerely,s it
tically, it can express an entirely opposite intention.

Odor/ Pheromones The recent researches show that odors can influenembélftas happens because

odors and emotions are processed in similar brain structures. Morecegl@tbmemories may seem
clearer and more intense than other memories because they appear to be more emotional than n

supported by visual, audioother cues.

Pheromones are substances one organism produces for the purposecfronaumnaation with anot

er representative of the same species. Even human pheromones affect the sexual attractiveness ¢
women and vice versa. Androstenontgeipheromone which occurs in men's urine and sweat. It has be
found to have an attractant effect on women and an aversive effect on other men. Equivalebt feme

stances arc called copulins: vaginal pheromones attractive to men.

The odors can affect operception of the surrounding as well as our mood. However, we should alv
remember that the sympathy to an odor is a strictly subjective thing: an odor that feels extremely a

to a person might smell disgusting for another one.

TouchHeptics - Touching is a nearly universal nonverbal aspect of social exchange between p

The human skin has hundreds of thousands of submicroscopic nerve endings, serving as tactual r
and detecting pressure, temperature, texture, pain, stroking, bicktiost human relationships, touching
can give encouragement, express tenderness, and show emotional support. Parents transmit feel
infant physically, not verbally. However, emotional responses to touching depend on how, whe

where peoplare touched; moreover, there are many cultural differences in touching behavior.
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In Western culture, Men and women touch people in a different way: men tend to limit themselves tc
touching like shaking hands or clapping others on the shouldpeobagkinstead women touch more
warmly, gently and initiate more hugging and touching that expresses support, affectio@ectainfort.
parts of our body hands, arms and shouldensay be touched by acquaintances and even strangers (
der the rightircumstances) without causing a negative respomrcamtrast, your head, neck, body, legs
and feet are typically taboo for touching except by people with whom you are in intimate relations
nonsexual touchingare extremely powerful; for examplkeing touched by a clerk in a supermarket i
crease the probability of trying a food sample or buying a product.

Color/Light - Color and light have direct influence on our behavior and responsiveness. The éffect c
ors can go as far as affecting oyetife or drawing firstight conclusions of people. There are certair
associations with certain colors which are widely used in all fields of human activities depending c
effect we want to produce.

To sum up, we should say that the verbal commanigaiaccented by a nearbal one which is much
stronger than the former one. If there is disagreement between the verbal and nonverbal mess:
nonverbal will win since they are believed to be more reliable. Therefore, it is of primary imgpayance
attention to nonverbal communication and consider the fact that its interpretation may vary depend
various aspects, such as the interlocutors, situation, culture, age, gender, sex, etc. Adding tathis, t
ences in each of the componeritaanverbal communication in different cultures, we realizeniow i
portant it is to enable the practitioner master those differences to be able to remove the banriers t
munication and achieve perceivable interaction with an individual or a gropfe oepessenting diffe

ent cultures.

1.5. Stages of Intercultural Learning

One of the first models on intercultural learning stages was suggested by Milton J. Bennett who
intercultural learning as a process of evolving the intercultural sensitiwety.pBettinted the close link
between the personal development and intercultural sensitivity and claimed that the development of
al sensitivity should be an inseparable part of intercultural learning to reach effective commomicati
cess; his dewwgimental model deals with the continuum of increasing sophistication in dealingmith ct
al difference, starting with ethnocentrism and decreasing to the recognition and acceptance of diff
He calls this stage as ethnorelativism. The main urgderlgino n c e p t o f Bennettd
odi f f e 6 @ennhet, dawardsnethnorelativism: a developmental model of intercultural sensit
1993) and how one develops the ability to recognize and livdiffeitance. Differentiation can be inte
preted in two ways: firstly, it refers to reality when people look at one and the same thing ditferent

ondly, it refers to the fact that cultures differ from one another in the way they maintain patferns of «
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entiation.; in other words, it refers to how people interpret the world around them. Therefore, interct
sensitivity aims at developing the capacity in every individual to perceive the fact that peoplefsee th
ferently and respect the differevorldviews.

As defined by Bennethe intercultural awareness can be raised in the transmission from Ethnocen
to Ethnorelativism. t&nocentrism is the stage when the person assumes his worldview being the
possible and the only right one. Tiast characteristic thing for ethnocentrisgergakhis is the stage
when the person simply denies the existence of other worldviews. Denial leadsei#ttiemtoen the
person cuts himself off the surrounding not to encounter the realifgreind; or tseparatiarhen the
person intentionally puts the difference far away. However, we should note that separation is a s
from isolation since in this case the person at least recognizes the difference (but of course, he c

acceptt).

The second stage identified by Bennd#fenghis is the process when the individual perceives differen
as a threat since it offers an alternative to his form of reality. The attitude that is most probably
adopted iglenigratiovhen thedifferent worldview is perceived negatively and is strongly criticized. T
other implication of defensessperioritye. when the person considers his worldview as being supel
and pays practically no attention on the other coexisting world@anestt Blso considers the opposite
reactiond the sec a | tewerka, 0 when t he person perceives the

his own one.

The last stage of ethnocentrism identified by Benmeithirsizatione. when the other cultugeclearly

recognized, yet an attempt is made to minimize or overlook its meaning.

Gyumri State Pedagogical Institute Gurgen Balasanydn
CHAPTER 1: INTERCULTURALITY



[INTERCULTURAL LEARNING AND NON-FORMAL EDUCATION] Gyumri 2011

Fig.3 A Developmental Model
of Intercultural Sensitivity

The Ethnocentric Stages The Ethnorelative Stages
1. Denial 4. Acceptance

Isolation Respect for

Separation Behavioural Difference

Respect for Value Difference

2. Defense

Denigration 5. Adaptation

Superiority Empathy

Reversal Pluralism
3. Minimization 6. Integration

Physical Universalism Contextual Evaluation

Transcendent Universalism Constructive Marginality

The key idea for ethnorelativism is the assumption that cultures can only be understood relative to
other and that particular behavior can be undergtititid a cultural context only. The first stage for et
norelativisms acceptartbés is the stage when the person comes to accept the verbal-aexdbalodf
ference havior variations within cultures and to realize that those differences desetveé hrissplc
matly leads to the recognition of values and the variations within those values that strongly predet

the worldview and behavioral conduct.

The following stage towards cultural sensitivatglaptatiothis is the reverse process freptance, i.e.
when the person gives up his own values and norms to accept those of the other /dominant/ culture

might ultimately lead to the loss of identity. Central to adaptatiopat®the attempt to think of a pa
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ticular thing or situatiothrough the prism of the other culture only with no reference to his own ol

Empathy might later enlargeptaralisnne. looking at things through multiple cultural frames.

The final stage as identified by Bennattegratiowhen an attempt msade to integrate different frames
into one. This might ultimately lead to the development of a person with no cultural idesstgpnee.
one being an integrated outsider. The first stage to integration is the contextual analysis of the s
through multiple cultural backgrounds. One thing to be made clear is that this final stage is identi
Bennett as an oarrival pointdéd not a finaln-on
ing is a process that is described byreemis advancement (with the possibility to move back and for
in the process), and that it is possible eo

gree of intercultural sensitivity.

Summi ng up, we s houl veshow compheathe pBPecssofantetcudtsral leaonoh
is: starting with cultural identity and the realization of the identity to the recognition of the c
worldviews and ultimately to their integration for better understanding the differencesandaging

day basis. Finally, one of the key messages brought forth by Bennett is that although intercultural |
is analyzed on the individual level, it ultimately suggests the capacity to leave peacefully inia dive

ronment.

1.6. Intercultural Competence
Nowadays, one of the main issues of the modern society is how to deal with difference; how to buil
and respect between the representatives of an oriental culture with that of western; how to have a C

live next to a Muslim. How cae valorize those cultures and learn in the process?

As stated in the precedsettion the modern globalized world of communication urges the need-for pe
ple with skills necessary for effective communication with people of different backgroundsand c
belongings. Globalized world, in its turn, enlarges the opportunities for intercultural exchange and c
Hereby, we havieuched uponiwo key terms which should be differentiated to avoid future nrisunde
standing: globalization and internationaizaAs Marginson (2000) defines2t he t er ma- 0 i

tiond describes the growth of relations batw
l ong history). Rat her forthe grewing wle of warld dystems These avarld
situated outside and beyond the nation state, even while bearing the marks of dominant national cu
cultu@Marginson, 2000)

Regardless dfie actual communication being of global or international character, intercultural-comn
cation principles remain the key guiding the process of exchanging meaningful and unambiguou

mation across cultural boundaries, in a way that preserveseaspéagiland minimizes antagonism. These

Gyumri State Pedagogical Institute Gurgen Balasanygdn
CHAPTER 1: INTERCULTURALITY



[INTERCULTURAL LEARNING AND NON-FORMAL EDUCATION] Gyumri 2011

principles may have equal relevance when a tourist seeks help or when a politician advocates wor
Intercultural principles concentrate on openness to the other, active respect for differencemmutua
prehemsion, active tolerance, validating the cultures present, providing equality of opportunities, fit
discrimination. Communication between different cultural identities can appear paradoxical in the
that it requires recognition of the other bothimsar and as different. In this context, according tb Oue
let(1991)interculturalearningcan be designed to promote and to develop:

- a better comprehension of cultures in modern societies;

- a larger capacity of communication between people frorarditfeltures;

- a more flexible attitude to the context of cultural diversity in society;

- a better capacity of participation in social interaction, and the recognition of the common he

of humanity.

As stated by different scholars /Brislin, YoshideerBed, Tongoomey/, the goal of intercultural lear
ing is to prepare people for more effective interpersonal relations when they interact with individual
different cultures other than their own; in other words, it is about facilitating effeatnmication. As
we will later on touch upon the idea, most of the scholars identify the need for the intercultural com
cation and learning being organized in the way to ensure the process itself is enjoyable and interact

Advancing with the main contpeces identified as important for intercultural communication, especi

that in an educational environment, we should bring them down as follows:

- observing, identifying and recognizing;

- comparing and contrasting;

- negotiating meaning;

- dealing with or terating ambiguity;

- effectively interpreting messages;

- limiting the possibility of misinterpretation;

- defending one's own point of view while acknowledging the legitimacy of others;

- accepting difference.

Interculturally competent are the students who possess the above identified capacities that can be

underknowledge (cognition), attitudes (emotions) and akills\thebagiable to:

- look at their own culture from the point of viewtdit own culture (i.e. have a good undetstan
ing and awareness of their own culture);

- be aware of how their culture is seen from outside, by other countries or cultures;
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- understand or see the target culture from its own perspective (i.e. understaadanedobevhat
other people think of their own culture);
- be aware of how they see the target culture.

In other words, intercultural learning is a bilateral process; you observe the target culture and-get tc
stand your own one in between. The betterpept i on of oneds own cul tu
the better understanding the other cultures, recognizing and accepting the difference, and living in c
with tolerance and open for new information with every step one makes with aatypeesieanother

culture.

Above all, despite the fact that there is not an educational discipline as intercultural learning, there
that aim at guiding the process of acquisition of proper skills, among them:

Confidence and Respdstiilding up onfidence is a cornerstone of intercultural learning; it is a prereq

site that we feel comfortable to share different viewpoints, perceptions and feelings, to arrive at acc
and understanding. It requires a lot of patience and sensitivity io ordatet such a learning atmosphere
whi ch enables us to I|isten to ea cdfconfidenceThis as
means that we need to give space to everyuod
tions; ourvarious needs and expectations. When the big part of what we might share is about
norms and strong basic assumptions, we will need a lot of confidence in the ones we share with.

trust goes hand in hand with mutual respect, honesty in ring.sha

Experiencing Identity¥e, as human beings, have our own cultural identity, which means, ouk-own

ground and experience; and the learning process is achieved through overcoming the obstactes ant
riers stemming for the culture. We havedrsonal reality which has shaped us, and we will continue
live there, enriched with new knowledge and experience. That means, in intercultural learning pre
we have to deal constantly with where we come from, what we have lived and entoyintgtedn-

derstand ourselves, our own identity, is a prerequisite to encounter others.

Constructed Realitiddothing is absolute. There are many ways to read and discern reality. Byen the

resentatives of one and the same culture interpret thersst@eid the circumstances differently; this is
true in all its senses: we have seen it both in the verbal arsilbadcommunications as well as in basic
assumptions such as that of time and space. Consequently, the learning process should ke lmccom
some efforts: to respect personal freedom and decision, to accept other views equally and seek th

ciliation of different viewpoints, and to be conscious of our personal responsibility.
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In Dialogue with the Other nt er cul t ur atlh el eoatrhneirndg aptl atchees hoe ar

through dialogue. Oftentimes it is challenging to perceive your own self and the other as being diffel
complementing each other. In this understanding, the other becomes indispensable faoaemgwidis

the self. The process towards such an intercultural sensitivitydionpiiesstood as a process towards the
otherd to touch and change our very self. Intercultural learning opens up the chance to identify wi
perspective of the other,thee spect f ul experience of attempt
pretending to live what the other lives. It can enable us to experience and learn real solidarity, beli
the strength of coperation. Intercultural learning in this cadniteas well a way to discover our oamn ¢

pacity for action. Anthisagain proves the theory of mutuality that we have touched upon in the previ
section when speaking of the mutuality of the discovery and learning process in interculturah-comr

tion.

Questions and Changéerefore, we need to accept that there is not always an answer, but remaain ir
stant search, accepting and welcoming change. Reflecting on it, we will need the capacity to-ques
selves. Interculturdarningplaces the other at tleenterof relations. It encourages a continuous-que

tioning of presuppositions, of things we normally take for granted and encourages a constant ope
the unknown and the not understood. In a process of interaction anddmsotyedry every human being

can fulfill himself or hersdfpersonally, socially and globally. In the intercultural context, the shame |
avoiding asking questions rather than vividly showing that something is new and unknown totthe int
tor; the mportant thing here is the openness of the latter for new information and perception of the «

culture with all its diverse system.

Comprehensive Involvemehitercultural learning is an experience which involves all senses and leve

learning, knoledge, emotions, behavior in an intensive way. The comprehension of the complexity ¢
process and all its implications demand a lot from us. Language as element of culture is a central
intercultural communication, and at the same timedjmiten a source of misunderstanding. It must
thereby not be used as a means of domidagspeecially considering different languagedshiliscan be
one tool of communication. All other si@rige body languagehave to be equally respected. Simce
are fully involved in this kind of learning, we should allow ourselves to be completely part of the pro

happening.

Potential for Conflictf we see the variety of perceptions different cultures have of time, space, socia

personal relationstc. it will be very probable to suppose the raise of conflicts or uneasy situations |
tercultural communication. Hence, we need to develop conflict management skills, while consider

complexity when dealing with the notion of culiine key f&tor here is the belief that diversity ip-hel
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ful and enriching, and it creates ground for new information and joyful learning. Not every conflic

necessarily a solution, but it certainly needs to be expressed.

Under the Surfacéntercultural learningims at very deep processes and changes of attitudes and be

iors. It means to deal a good part with the invisible forces and elements of our culture, of our inn
(see: |l ceberg Model presented i n Caneaipconscrousand,

cannot be expressed clearly. This discovery implies tensions with which we have to deal. It is obvio
easy to accompany people in this process. The most important thing is that we need the courage tc

ther, to challenge oetses and others.

A Complex Matter in a Complex Worldying to summarize the issues pointed out above, it becom
clear that we need very careful and comprehensive approaches allowing a maximum of discernme
culture goes beyond national bordes knows many forms and overlapping. Moreover, the culture
themselves are not homogenous; they are comprised of cultures held by community groups-or ev
viduals. Many perspectives have to be met, tensions have to be considered. It is a chglkethge- to a
tional approach not to simplify the variety of reasons and implications present, the different values ¢
sized, the different realities and histories lived. Intercultural learning approaches need to respect t
verse experiences, interpretatiand knowledge and adopt diverse methodologies accordingly.

1.7. Intercultural Encounters

It is very typical of human individuals to feel more comfortable in setting up conversations wigh the

sentatives of the same culture, at the same time feelisg &t ease of difference. The most typieal e

ample of this would be the international students from CIS countries limiting their relation within RL
speaking students only; this can clearly be observed in any European or US student commuarity. T
are called Erasmus Communifi@gon, 2002)At the same time, domestic students tend to stay in the
established circle of friends. A survey among German students found that more than 60% of them

or hardly angontact with foreign students at their campus.

There is a universal belief that the intercultural contacts and encounters contribute to the developr
intercultural competence and awareness. However, it can bring forth the contrary effect; rimearch
socal | ed 0 c on (Aldport 195 pmirp1i960Jeas shewdm that they can even reinforceostere
types and prejudices if the experiences of critical incidents in intercultural cemextevatuated on
cognitive, affective, and behavioral levels. Thus, contact is not enough if the social experience of ot
is not transformed into a personally relevant learning expé@feiges 1993Y0 conclude: letrcultural
learning needs reflection of individual and collective social experiences with people from other c
rather than the mere contact as ¢Bcewer, 199@%aertner, 1996)
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1.7.1. Cultural Shock

The present world is marked with the abundance of means increasing human mobility in tarms o
hood and in search for new opportunities anywhere in the globe. The shift of environment and
structure is something which not always turngoobting a smooth transition. When a person meet:
something/someone different in his/her own environment, he/she needs time to get used to it; whe
same person finds himself/herself in a different environment, he/she needs not only time but also
and mental capacity to find his/her place in the society and to reach harmony with the surroundir

within.

The termo ¢ u | t uwasintredhcedcfdr the first time in 1958 to describe the anxiety produced whi
person move a completely new environméhtason) However, later on, a much broader definition
was attached t o &teativa phanomersors ocdurying Bisaagdsidt 1of: cultdre chang
both cognitive anthaffeemponents combining to produce extraordinary stress on the individual migr
stress is variously identified. It is alternately regarded as the source and result of aliérfatitiarfrom
1985) This can happen with anyone who is to live abroad for a considerably longer period regardle
culture, purpose and profession: whether it is a student or a teacher, a mother or a teenager, a dip
a scientist.

Culture shock includéise physical and emotional discomfort you suffer when coming to live in anot
country or a place different from what you know. The way you lived before may not work in the
place. So much is different, from the language to banking, from telepletie étidlirting, from how

you behave with a professor or a fellow student to how you schedule your day. All the components
culture, whether above or below the iceberg surface line, might cause culture shock. Apart from
the difference inhe overall surrounding might cause anxiety, such as the climate, the social valus
food, the way people get dressed, and most importantly, the language. No matter how perfectly on

master the foreign language, one will still feel at eastotgongmunicate in the daily language.

Culture shock is generally accompanied with the following symptoms:

- Sadness, loneliness, melancholy;

- Preoccupation with health;

- Aches, pains, and allergies;

- Insomnia or a desire to sleep too much;

- Changes in tempament, including depression or feeling vulnerable, powerless, or lethargic;
- Anger, irritability, resentment, or unwillingness to interact with others;

- Identifying with the old culture or idealizing the old country;

- Loss of identity;
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- Trying too hard tabsorb everything in the new culture or country, or to abandon your own wa
- Inability to solve simple problems;

- Lack of confidence or feelings of inadequacy or insecurity;

- Developing stereotypes about the new culture;

- Developing obsessions such\as-oleanliness;

- Longing for family or homesickness;

- Feeling lost, overlooked, exploited, abused, or misunderstood.

Nevertheless, cultural shock is not something which occurs immediately upon landing the country: i
take some time to realize tharmies within yourself and to understand what exactly troubles you. On
other hand, the acquaintance with the new culture is generally followed by a nice feeling ofehaving
thing new, exciting; something that opens up a vast field for investigdtyoy anight simply lose the

track of how it starts irritating you and causing interpersonal and intrapersonal problems. Culture

generally follows the following trace:

The 0honewengou firgt arrsvé ia ayrew culture, differencestageiimg and you may feel e
cited, stimulated and curious. At this stage you are still protected by the close memory of ydur hoi

ture.

The 0di satlittleclates, diffeerices greate an impact and you may feel confused, isolaéed or
quateas cultural differences intrude and familiar supports (e.g. family or friends) are not immddiatel
able.

0 Rient e g r anext yon may sejec theedifferences you encounter. You may feel angry or frustr
or hostile to the new kture. At his stage you may be conscious mainly of how much you dishie it cc
pared to home.

0 Aut o n o-niffetencestamdgieilarities are accepted. You may feel relaxed, confident, more |
old hand as you become more familiar with situations and feddleved cope with new situations based

on your growing experience.

01l nde p e ndffexemaesand ssnilaatigseare valued and important. You may feel full of potential
able to trust yourself in all kinds of situations. Most situations begogeable and you are able to make

choices according to your preferences and values.
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The following diagram illustrates the stages of culture shock as relevant to the length of stay:

Level of Safisfaction

Fig. 4
Fun Fit
Honeymoon Stage Acceptance & Understanding
Flight
Avoidance
Fight
Anger & Mockery
Lengh of Stay

Fun — this is when life seems similar and/or satisfying

Flight — culture shock hits and you notice all the differences, it’s unsettling
Fight — you notice the differences as bad and/or foolish
Fit — now the differences are okay, life seems reasonable and liveable

When having a quick
glance at the stages of
culture shock maréle
above, we can clearly see
that the most characteri

tic words that cross cut
the section arehangend
differenaad the most g
culiar adjectives aawal-
ance, anger, mockary,
lowed byacceptance, assim
lationetc. What this bas
cally infers is thahange
cannot take place inem
diately let alone thep-a

preciation and acceptance

of difference. This point brings us back to the necessity of intercultural learning: learning in the re
which the person becomes more aware and more open, operfenaifind ready to devour thit di

ference. The latter, as we have touched upon, can be achieved by means of education and’direct c

This diagram illustrates culture shock, the associative skills and the transition that can be oldserve
aptaton and acceptance:
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Personal Entry ) Personal Coping Result
Posture FI g. 5 Skills (what happens as a
(how you approach the (how you respond to result of your
transition, your attitude) the difficulties of attitude and how
transition) you handle it)
Facts of Life Abroad
(the mnevitables of p#qnsition)
openness observe
acceptance listen rapport
trust misunderstanding quire empathy
adaptability confusion
tension
suspicion embarrassment Wtcize b
fear rationalize 2 alienation
arrogance isolate self withdrawal
prejudice

|/ v
In the next chapter we will touch upon the types of education, and the adaptation of proper policie

experiences to achieve better results in intercultural communication and learning. More emphasis
put on the nofformallearningas a relativelyew model of developing intercultural competence and fo

tering tolerance and understanding

Notes:

a0 get a better idea on how diverse the perception of culture has been, below preseneededimitions of tu
ture proposed in different periods by different scholars

- "The total, generally organized way of life, including values, norms, institutions, and artifacts, that is
on from generation to generation by learning aleBétionary of Modern Sociology

- "The patterned behavior resulting from social interaetibrédncis Merill

- "All the behavior and related products which men, as members of human society, acquire byrmeans
bolic interaction..."

- "Culture stems from the devategnt and transmission of human belief in symbols" "The language syst
is a series of symbols used to transmit cultural beliefs among members of a society" "Me
aboutcultural expectations can be found in the media, government, religious insttioasonal systems, and
the like.*- Boudon et. al 1989

- "That part of the total repertoire of human action (and its products), which is socially as opposed to
ically transmitted- Dictionary of Sociology, D. Mitchell (ed.)

- "A commonly shared systeof symbols, the meaning of which are understood on both sides with an
proximation to agreement.” T. Parsons.

- "Culture is a wetirganized unity divided into two fundamental aspectsody of artifacts and a system of
customs- Malinowski.

- "Humans annot eat, breathe, defecate, mate, reproduce, sit move about, sleep or lie down without f
ing or expressing some aspect of their societ-y's
Marvin Harris
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- The culture of a peopleas ensemble of texts, themselves ensembles, which the anthropologist strai
read over the shoulders of those to whom they properly beteeertz, Balinese Cockfight (222)

- Man is an animal suspended in webs of significance he himself has spoultureake be those webs,
and the analysis of it to be therefore not an experimental science in search of law but an interpretative one |
of meaning.*- Geertz, Interpretation of Cultures (5).

- "cultural practices are meaningful actions that amdinely in everyday life, are widely shared by membe
of the group, and carry with them normative expectations about how things should be done" (Goodnow, Mill
Kissell, 1995)

- "A collective name for all behavior patterns socially acquired alhdtsacgmnitted by means of symbols,
hence a name for all the distinctive achievements of human gr@ipsdhary of Sociology and Related Sciences
- "Culture is or civilization... is that complex whole which includes knowledge, belief, art, toonaksndus
any other capabilities and habits acquired by man (sic.) as a member of &avietyd Tylor

- "Culture embraces all the manifestations of social habits of a community, the reactions of the indivic
affected by the habits of the group iclw he lives, and the product of human activities as determined by th
habits.™- Franz Boas

- "An educated man is not always a cultured man, although a cultured man is usually educated ... anc
cultured man is not merely the knowledgeable miathebman who uses his knowledge humanely" (Ashley-Mont
gu).

- O0The sum of attitudes, cust oms, and beliefs t
transmitted, through language, material objects, ritual, institutions (includlayy ackloart, from one generation
to the next.*- Dictionary of Cultural Literacy

- Cultureisnotathingt s a process. Culture is a contes
struggle to assert meaning

- Culture is a product of powstruggles between different social groups, based on age, gender, and eth
as well as economic divisions.

- Culture is a set of norms, values, and assumptions that are available to acting individuals, amd it is
separable from action and process.

- Culture is a way of perceiving, believing, evaluating, and behiaghgrdd, and adaptation, and cohstan
ly changing. A person's cultural identity is based on traits and values that are learned as part of our ethnic ol
gion, gender, age, Emronomic level, primary language, geographical region, pésigeate, and disabilities.
(Gollnick and Chinn, 1994).

bAnother very interesting phenomenon that is added by many scholars to the table of stages of culture sho
so-called reversailture shock. Reverse Culture Shock is a term used to describe the feelings (of surprése, dis
tion, confusion, etc.) experienced when people return to their home country and find they do not fit in as the
to. This is time when you have toirefyourself as someone being between a foreigner and a native. In fact, <
people claim it is even harder to get adjusted back into the home environment than the adjustment to the n
This may be due to a change in perspective, a decreasemnergxeiteappreciation for and of different customs,
or because during the travels the home country was idealized.

You may not realize how much you have changed. In adjusting to life in a new culture, your perceptions, hab
maybe even values havengea, perhaps without your awareness, to fit in with the cultural context of your host
country. At the same time, you've carried around in your head a wonderful mental picture of your heme envir
ment. All of a sudden, when you return home, reality gst'lmeasure up to that picture.

Reverse cultural shock may be accompanied with the following symptoms (some of them are identical to the
for cultural shock):
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- Restlessness, rootlessness

- Reverse homesickness (missing people and places from abroad)
- Boredom, insecurity, uncertainty, confusion, frustration

- Need for excessive sleep

- Change in goals or priorities

- Feelings of alienation or withdrawal

- Negativity towards the behavior of people back at home.

The following tips might help you overcome revetsgeghock or even avoid them:

- Communicate: be open with family and friends about the possibility that you may miss your hast com
ty/ country. This wild/l help them understand why vy
- Remind yourselffahe pros & cons. Every environment has positive and negative factors to it. Before y
return home, make a list of things that you are looking forward to and also things that you did not miss. By re

over this list you can regain an accurate pictire y o u r

down.

- Think about your changes. It is always nice to reflect on the ways a new experience has impacted us.
time abroad has probably changed you in some ways. Others (friends &ng fam ma y
while you feel frustrated that they are the same. Be positive about your growth and your changes and be acc

home country so that

feel

others that have not had the same experience.

- Familiar Patterns. There may be patterns that were maf
more. There may be patterns from your time abroad that you wish to incorporate. Finding the space in your |i

your | ife that yyou

balance between these two could take some time. Be patient with your own readjystmbairie country and
allow yourself time to adjust into what will now be your new pattern.

c Below are some tips for international students to avoid culture shock when leaving for studies abraae. The

mendations are based purely on persapatience and may be found irrelevant in particular occasions:

RemembelCulture shock is not something inevitable, and |
should not infer every problem to be a manifestation of it.

Make local friends and acquaintarmtesot limit your conveas
tionswithin the community holding the same language as |

Remember your strendti®emind yourself of your talents an
abilities.

Share your concerns and what troublesvitbypeople who
might be going through the same differences as you are.

Keep an opn minddifferent is not necessarily better or worg
Try not to be judgmental; maintain tolerance for otherness.

Maintain confidence in yourséléllow your ambitions andrzo
tinue your plans for the future.

Keep your sense of humbiryou can laughpy will be better
able to fight off embarrassment, fear, shame, despair, and
of the other reactions people sometimes feel when experie
culture shock

Be curiousAsk questiond this will get you using the localla
guage and learning colloquialges while learning important
cultural cues and norms.

Think positiveand be grateful for whatever you have.

Don't try too hard to be like everyone :eye@ need to be flex
ble, but not to change your core self.

Try out new things and sensations

Keepa Diary.

If you encounter a problematic situat@hk someone you try
to help you understand it from a local perspective.

Limit your contact with home commuratyd get enougiest.

Develop a hobbgalso a good way to meet people).

Be patientAdaptation is a process, and it takes time.
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CHAPTER 2: EDUCATIONALSETTING FOR INTERCULTURAL
LEARNING

2.1. Formal Education

Human beings never stop learningact; they learn from every single step they make, every single ac
they get engaged in, every single conversation. The formal education system (schools, unatersiti
tional training) aims at providing young people basic knowledge to foe tire@dsocial integration into
society, and of course, the greatest part of academic learning is achieved in the schooling systen
what makes us believe that formal education is wesheuld stanvith our analysis in terms of applying

policies relevant for intercultural learning.

The most comprehensive definition of forntaloation was provided by Coombs he hi ecr ar
tured, chronologically graded educational system running from primary school tHualiiggy, iheadditiersit
to general academic studies, a variety of specialized programs asunengetitiooal fandutirofessic
t r a (Combs, 499®). 11).

As we have already stated in the previous chapteesvedrk, intercultural competence developneent r
guires complex steps that need to be adopted in the social and educational context. Being the me
for educational services for the youth, the school/university takes the responsibility of devialsping &

room atmosphere that fosters intercultural communication and the desire to learn from diversity.

Not only the social environment but also classroom interaction and academic work assignments |
stay monocultural, monodisciplinary, and monolifigaathers fail to make use of diversity as a resour
in the classroom. On the surface, most academics value intercultural cooperation of their students.
er , the degree of teachersd tol erancenteathingt |
and learning demand more time, energy, and patience. Moreover, the acceptance of other approa
different cultural views in the classroom can decline when this endangers the achievement pf wha
posed to be the @éxselleace.dDacouwse, it ot desirabte éonsacdfice a good &
demic education in a certain academic field to a vague interculturalisreaisi@nsédfarning goal. But it

is also clear that rigid standards of educational contents and procedotrdestanthe cognitive and

affirmation alternation of perspectives, which are important for the vitality of all academic disciplir

international and intercultural implications in teaching are subordinate to some kind of acadeinic un
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ism and ingutional functionalism, it will not encourage faculty members to value cultural differenc:
class. It is most likely that a parochial learning environment createk @limate among teachers and
students rather than openness, curiosity, andHerste, diversity as a challenge and a chance for mut

learning and personal growth needs personal motivation and institutional support.

The universities in the United States and Europe have made drastic steps in trying to adopt policies
fit the multicultural societies they are holding. One of those policies has beealbdcampus diversity
plansDiversity plans are institut-wide strategies that aim to take into account the social chances anc
needs of minorities to improve equality of chances and access as well as an inclusive climate with
or hidden discrimination. Diversity plans relate to educational deaimah the importance of positive

teaching and learning outcomes (among others) that can flow from a diverse faculty and studen
And, importantly, they contribute to the benefit of all students from all backgrounds. The fact ithat di
ty plans arsupposed to be beneficial to all students and reach out far beyond formal minority right

affirmative action makes this approach interesting for consideration.

Over time, the research traces movement from concerns for the access, retentionssmd sudcce
derrepresented students in higher education to broader concerns about the effects of incoeasing
graphic, cultural, and social changes on the educational context as a whole; campus services; it
relations; pedagogy; the curriculum; astdutional purposésmith, 1997)Debra Humphreys described
several dimensions that campus diversity encompasses: Curriculum and courses addressing diver:
teaching in diverse classes, campus climate and inteetabops, institutional transformation, aod a
cess and recruitment of minorities and foreidhermphreys)Further on, Humphreys goes on idgntif
ing the two main directions of change to be achieved at the universfiresotiein the university reu
riculum and instructing methods, and the second one in the campus atmosphere /the lattercinclud

cess to library, computer and digital senatxs,

Like all social behavior, teaching and learning is shaped thraltghation and different cultural kac
grounds(Teekens, 2001Yost people expe@tarninganda teaching environment that they are used to
from their own educational experience as a student. Teaching in interculturaladdrroatmmments
should be sensitive to different cultural styles of learning and teaching. This sensitivity is esdential,
|l ess of the subject, whether it is a oOouniwer

ations in which inteultural problems typically may occur:
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social position of teacher and student,

relevance of curriculum,

profiles of cognitive abilities,

extended patterns of studésdicher and studestudent interactigrlofstede G. , 1986)

Reflection on the implicit cultural patterns of the entire didactic interaction includes the selection of ¢
content and material, design of classroom setting and teaching material, communication with stude
the role of teachers. Thesetheepillars that should be dealt in a culturally sensitive and capalle envi
ment.

Formal programs in intercultuealucation seek to achieve the following goals in the following areas

- administrati@ng., organizing the school system on segregated basis, proper teacher selectiol
etc.;

- curriculyme.g., through choice and presentation of subject matter, courses in social studies,
art, drama, song, and visual aids stressingutited themes and the democratic ideal,

- promoting intergroup contact and coperginipatMding opportunities for contact and exchang
among members of the various ethnic, racial and religious groups in a varietysposciooed aciiv
ties(Hager, 2010)

Speaking of a diversggnsitive curriculum, we should state that the latter shall be focused to lead to t
following:

- A diversified curriculum can help bridge differences, both on campus and in society. Lez
aboutthe diversity and global cultural traditions brings groups of students together rather
dividing them.

- Diversifying and expanding the knowledge base of the college curriculum does not pr
students from studying traditional texts and core confeh&ranajor discipline.

- Diversity courses challenge students to think in more complex ways about identity and hi

and avoid cultural stereotyping.

What we should of course realize is the fact that all those components cannot beuatcineateally
nor be implemented mechanically. They require a long training and adaptation process. Maipy diffe
proaches to intercultural training have been published. Most authors seem to agree with Brislin a

shida, who have identified four mgoals of intercultural training:
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- Assisting people in overcoming obstacles that interfere with their sendeeafigyell

- Developing positive and respectful relationships with others in the host culture,

- Assisting people with accomplishing tasks assbwiiit their work,

- Helping people effectively deal with the inevitable stress that accompaniesdhiéucabssp-
rience(Yoshida, 1994)

Il n other words, I ntercul tur al t r ai awnh and othereda k s
tures, influence their attitudes concerning foreign culture, and develop their skills to interact effe
with people of other cultural backgrounds. This general description of the training objectives has

faced in the context bfgher education.

Having said this, it would be better to concentrate a little bit more-tormafiearningsince the pria
ry goal of the thesis work is to demonstrate howarorallearningechniques can be applied forrinte

cultural learning and forcreasing intercultural awareness.

2.2. Non-Formal Education

Most of the people around the globe have gone through some form of schooling in their lives. This 1
school education is commonly based on aadtheve
teacher: the holder of the knowledge (the teacher) and the receiver (the learner). The teacher mos
ers knowledge to the student in the form of courses and curricula. At the end of the learning patt
written document or an oral exammracertifies the knowledge acquired by the learner according to o
cial criteria. These certificates and diplomas are often necessary as keys to open doors into the lab
and society. Academic diplomas mostly refer to theoretical knowledge.

Neverheless,ite move towards a knowledi@gesed society requires new criteria for education in the ye.
to come. More than ever before, it is essential for everyone to learn and build competencies, lifelc
lifewide. Already today and even more tomortasvno longer sufficient to think only in terms of formal
education. It is therefore necessary to widen our understanding of education, rtakgieafaing a
reality. People continuously seek for alternative means of education; systems thawevioule pfie-

tive and goabriented and that would best satisfy human curiosity. One of those settinfrsaled-

ucation
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Non-formaleducatioror sometimes referred @sen educaf@ingliano, 198Was first definely Kleis in
1973 as any intentional and systematic educational enterprise (usually outside of traditional scho
which content is adapted to the unique needs of the students (or unique situations) in order to me
learning and minimize otheements which often occupy formal school tea@&isSSCO, 2006 Diez
Hochleitner gives a broader meaning to the term efonmal educatioras embracing all learningr
cesses throughout life which offer access to knovaeddmsic or advanced skills, whether or not such
process is institutionalized, or leading to certificates or degrees. However, the most compreliensive
tion was offered by UNESCO which makes reference both to the audience, to the environment, an
cational objectié&armrsy drgamiezse dasanfdold wsmsai noe d
exactly to the definition of formal edudatimal Bdacation may therefore take place both withiraand c
tional institahs and cater to persons of all ages. Depending on country contexts, it may cover ed
impact adult literacy, basic educatécfmabehildrersKifis, workkills, and general culturoriah educ
tion programmesdat necessarily follow the o6l adderdé s
certificati orUNBSCOt2006) | earning achieved. 6

Here we might encounter confusion in terms: the recurrembnash setting to be considered as aduc

tion or | earning. For our f utfamateducatidoe j esc¢ & f i

ideology thatearning is generally referred to an acquisition process in a particular field whereas w
deal here is an educational methodolgy-formaleducatioc an be summari zed a
The learning methodology lies in the interaction between the learners and the concrete situations
experiencing. There are usually no teachers or lecturers providing the knowledge, but the leakners ¢
itators construct the knowledge and skills together, in a horizontal relationship. The educator or fac
may be more or less active in the setting up of learning experiences for the benefit of the learn

learners are at the center of them &@rning process and the trainers/facilitators support them in it.
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2.3. Non-formal vs. Formal Education Structure
The diagram below outlines the main differences between formal-forthadeducatiorsettinggCroft & Crolla, 2003)

Fig. 6
Learning meth-
ods

Content

Orientation

Control

Certification

Length

Strong Points

Weak Points

Formal Education Non-Formal Education

The dominance of the vertical relationship between shi Interactive relationship between the learners and the
sessor of the knowledge and the receiver. ronmentsur rounding them. oL

Mostly defined by educational institutions or governme Chosen by the learner. No definition except concte
perience acquisition.

Fact oriented Process oriented

External/hierarchical Internal/democratic

Usually provided at the end of the course as a doc No mandatory certification; however, a certifying-c

certifying the successful completion of the subject. ment may be provided that can ldterpresented to
formal educational institution or attached to the CV.

Provided with layers: primary, secondary, higher edu Lifelong learning process

etc.

Almost always free and systematized /for more inform Accessible to all with no age limitations and bounc

refertothed Mi | | enni um Devel op inclusive and entertaining.

Goal 2/.

Not adapted to meet personal needs and interests, at Absence of formal recognition; difficult to as8eiéss

primary or secondary education; monotortoupeople, generally achieved by means of internal evaluations.

especially that of young age; not interactive enough.
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Another confusion that often rises when talking oraforomal educations the differencbetween non
formalandinformal educatiiormal educationsto be spontaneous, as it happens in everyday life; in i
formal education what happens is an indiveyeerience enriching personal development that takes ple
throughout all the life undertakings, relations, as well as through other factors influencing human life
ertheless, there is no curricular responsibility, nor an institutionalized bauy stéuiatil it. There are no

learning standards, no evaluation. Contrary to thisopmoaleducatiorprovides all those elements.

Non-formal education, as well as the formal one, prepares young people for the challenges ahd resj
ities that they willndertake in the adult life. However, there is a growing concern whether the gonver
al classroom approach is successful in doing so especially in terms of intercultural learning vehich it
supposes mobility and dynamics. People have to be mucmahdessocially and geographically than
they used to. This requires flexibility and corresponding social skills: the traditional skills pravided

mal education are not sufficient for the purpose.

Non-formaleducations an organized process thatgi@ing people the possibility to develop their va
ues, skills and competencies others than the ones developed in the framework educaiical
(Jeunesse, 2009he fields where ndormal educatiorcan be applied vary from team development to
organizational development, from project management to intercultural awareness. What is speci:
nonformal educationis that individuals, participants are the actors actively involved in tie ed
tion/learning process; there is a high level of participation by the learners themselves. It is easiel
more enthusiastic about the activities in which you have your own contribution and the share-of re:
bility. The methods that are being used aimiag ghe people the tools to further develop their skills an
attitudes. The key tihiomgnat 6 dememmet i snpt ha
nonformal educatioris shared and designed in such a way that it creates an environimeht timew
learner is the architect of the skills development; in other words, it is based on the intrinsic motiva
the learne(Mitter, 2002)

As stated in the above presented table, the most challenging question ttegaojptigation of nen
formal educations its certification and evaluation difficulties, and consequently, the recognition of
achievements reached. Certification is important not only for the employability of the participants, b
for the encougement of the young people to realize that besides the personal benefits they gain, th
they acquire are recognized and can be presented to the job market.
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2.4. Practical Value of Non -formal Education and General Structural Classifica tion

The table below summarizes the key strongpoints dbmoal educatiorandintroduces the essentialuesl andnethodological features that

should guide the educational process in the diverse world of globalization.

Fig. 7

Structural Features Methodological Features Values Key Competer?ces for _tr.]e Non
Formal Education Practitioner

- takes place outside t - Balanced cexistence an Values Linked to Persomatlopmen - Using participatory pa

structures of the formal educati interaction between cognéjvd - creativity; proach;

system and differs from this in t fective and practical dimensions - openness. - Using diversity as a posit

way it is organized and the typ¢ learning; learning tool;

recognition this learning confers - participatory and learre Values Linked to Social Developn - Knowledge about your

- intentional and voluntary centered; - communication capacity; peopl eds | i fe ¢

- aims above all to conv - close to real life concerr - responsibility;

and practice the values and s experimental and oriented to fhee - participation.

of democratic life. ing by doing, using intercultu

Depends on the needs exchanges and encounters as-l¢ Ethical Values

the participants and illustra ing devices. - tolerance;
their interestsd bottomup &- - interculturaleaning and un-
proach derstanding.

*Referred to th&uropean Portfolio of Youth Leaders and Yo(ilyla/dvker2007)
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Efforts have been made to identify the main types efonm@al educatioras of G. CarroriCarron &
CarrHill, 1991 )according to the following criteria:

- The educational need;

- Service receivers

- The agent organizing thetivity;

- The relationship with formal educational system.

According to the above identified criteria they go forth identifying four main typedafmabadua-

tion which are as follows:

- Paranormal Educatierthe main objective of these programs offer a second chancettmse

who, for various reasons, could not benefit from the regular sgbieoh at the ordained moment. The
area includes various types of everlagges, official literacy programs, distance education preggrams,
Same of thes programs are onlycandensed form dtill-time day schooling, while others are more flex
ble and more innovative in design and implementation. Another form of paranormal education c

considered thprivate tutoring.

- Popular Educatiorthis type ohonformal education is directed to towards the marginal groups

the population and includéalternative) adult literacy projectspmerative trainingand politicamobii-
zation and community development activities. In most cases, these aetiitidsyaroluntary orgaaiz
tions.

- Personal Developmedtlearning practices organized by cultural institutions (museums, librat

cultural centers), by clubs, circles, associations promoting leisure time activities such as astronom
vation of thenatural environment, playing music and/or listening to it, etc., by sports centers, by lan

institutions or even by centers of physical and mental health.

- Professional Trainingthe various noformal programs of professional and vocational training

organized by firms, trade unions, private agencies and also formal schools constitute the fourth im

segment of the diversified educational field.

What the authors fail to take into consideration is the overlap of the activities that can bebgrgani:
those institutions; in fact, they have taken into consideration only the atmosphere wheferthal non
education takes place. Contrary to this, we will hold to the truth that the axis for organizisfgrthalnon

educational activity greatly diffdepending on other criteria such as the group structure, the topic/fie
to be covered, etc. /more thorough reference in the methodology selection®section/.
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Notes:

aTaking into consideration the fact that the certification ofanoral education is not the primary target objective
of the thesis, we will not concentrate much on that; however, to prove #fumabeducation functions and that

it is recognized in developed countries, below we are presenting a successful example of a certififcatital of nc
education experience applied in the European Union. The ce&¥catbPass, was developed withinfiuee-
wor k of t he EurYouheiraActiofCRragnaudmngeisis aovarded to the young people who Have ta
en part in any of the Actionsg)Lof the programme.

The below presented table illustrates what YouthPass is and how it diffedsifational Certificate:

Youthpass IS e Youthpass IS NOT a

a confirmation of participation by the organisers of a something which gives any rights to the holder
specific activity

a description of the activity (at the moment this includes a formal accreditation of competences
participation in Exchanges, Voluntary Service, or Training
Course — other Actions will be introduced later)

an individualised description of a replacement for any formal qualifications
- activities undertaken
- learning outcomes

a certificate for people participating in Youth in Action available to demonstrate learning outcomes from
Programme activities activities undertaken in the YOUTH programme (which
came to an end in 2006)

a tool which puts the Key competences for Lifelong
Learning into practice
firmly based on principles of non-formal education and

learning

supported by the Youth in Action Programme of the
European Commission

a way of improving visibility of learning in the Youth in
Action Programme

an explanation of Youth in Action Programme activities
which can be understood by people outside the youth
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*retrieved from the YouthPass guidetit://www.youthpass.eu/en/youthpass/quide/

Individual
participants

Educational
institutions

and trainers

Organisations
involved
Youth
services

National Agencies
of Youth in Action

Youth workers, leadersJ

Potential
employers
Stakeholders in
European Yﬂl.lthpass
Commission

National
governments

Local
authorities

Apart from the general information on the Training/Service provider and thegmstidgtails, the YouthPass
contains supplementary information on the skills developed and knowledge acquired; it includes theniellowir

petence fields that can be assessed via concrete actions:

- Digital Competena@confident and critical use of ificluding computer and internet;

- Interpersonal, Intercultural, and social Competeteeability to communicate in an appropriate way with

friends, family and colleagues; to be able to deal with people from all kinds of different backgrounds
ableto deal with conflicts in a constructive way; knowledge of what is going on in your village, city, co
Europe and the world; knowledge of concepts/ideas on democracy/citizenship/civil rights; yoar parti

tion in civil life;

- Cultural Expressionto appreciate the importance of creative expression of ideas, experiences and

tions; everything connected with media, music, performing arts, literature and visual arts;

- Entrepreneurshipthe ability to turn ideas into action; to be creative and inegvatdare to take risks;

project management;
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- Communication in mother tongiiee ability to express thoughts, feelings and facts in words (oral/writter

to be able to interact linguistically in an appropriate way;

- Communication in foreign languagks dility to express yourself and understand a foreign language, a

cording to your needs; a positive attitude towards cultural differences and diversity; curiosity about la

guages and intercultural communication;

- Mathematical and basic science compedaheeability and willingness to use mathematical models to de;

with problems and challenges in everyday life; the ability and willingness to use knowledge to explain

natural world, to identify questions and to draw evitbaxseel conclusions;

- Learning tdearn how to organize your own learning to be able to deal with obstacles; being responsib

your own learning; evaluate/assess the outcomes of your learning;

The other step towards the recognition of-foomal education in Europe was the adaptiagheosecalledWhite
Paper on NBormal Educatitirrecognizes the role of némrmal education for the development of young people
and the making of youth policy. In the frame of lifelong learning, it places special emphasis on youth. It is
epression of the Commissionds aim to promote inew
patory, accountable, effective and coherent. The key objectives of learning are promoting personal fulfillmen
citizenship, social inclusiamaemployability. The Communication on lifelong learning places emphasis on leat
from preschool to postetirement, stresses that lifelong learning should encompass the whole spectrum of fc
nonformal and informal learning and defines lifelargifg a® a | | l earning activity
aim of improving knowledge, skills and competencies within a personal, civic statebgretspéatndoyni@ot y o
p 15)

Followed by th&Vhite Paper number of Eldountries adopted different mechanisms for monitoring and certifyir
the skills & knowledge gained through-imomal or informal educational processes, among them:

- France: validation of experience based knowledge (opening up of the national eddctioriagaystem to

include the competences acquired outside formal establishments.)

- Finland: a leisure activities notebook that provides information on participation and learnifgyritalnon

learning settings, listing projects, responsibilities assoorsds followed.
- Germany: Kompetenznachweis International (focuses on experiences in the international youth work sec

- Austria: Osterreichischer Freiwilligenpass (provides information on the competences and knowledge @
and the functions takem as part of a volunteer activity).
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- Luxembourg: certificate acknowledging the competences acquired iffahmaldearning sector

Useful links

YouthPass Guide

European Commi ssi on 0 Y-olwtechevuiom eAwothiiroax eRlMnmo gr amme 0

Resolution on the Recognition of the value offaonal and informal learning within the European youth field
decided by the EU Council of Ministers

Recommendation of the Committee of Ministers on the promotion and recognitiofioofmabedua-

tion/learning of young people:
White Paper on Youth

Lifelong Learning
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CHAPTER 3: NON 6FORMAL EDUCAT IONAL TOOLS FOR
INTERCULTURAL LEARNING

3.1. Methodology Selection

Every situation, every audiendgifferent. To be able to work effectively with a group, one needs not or
resolute feeling of what is going to be achieved as a result of the activity but also the need of the gre
every single individual in it. Below presented are the guidirongubatiwill help to adopt the modt re

evant and effective methodology to reach the target one has set forth.

Aims and Objectives

- What actually do we want to reach with this particular method, in this particular momenb-of the
gram?

- Did we define ourlgectives clearly and is this method suitable?

- Is this method in line with reaching the overall aims of our activity?

- Does this method fit with the principles of our defined methodology?

- Is this method appropriate in the present dynamic of this pauti¢eicultural learning situation?

- Are all requirements to use this method (e. g. group or learning atmosphere, relations, knowle
formation, experiences...) given by previous processes?

- Whatarethe concrete subject / theme we are talking about?

- Which different aspects (and conflicts) can come up using this method, and how far can we p
(deal with) them?

- Is the method able to meet the complexity and linkages of different aspects? How can themethc

tribute to open new perspectives andgions?

Target Group
- For and with whom do we develop and use this method?

- What is the precondition of the group and the individuals in the group?

- Which consequences could the method have for their interactions, mutual perceptions and relati
- Does tle method meet the expectations of the group (individuals)?

- How can we arouse their interest?

- What will they need (individually and as group) and contribute in this particular moment of the le:

situation?
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Is the method contributing to release theiential?

Does the method allow enough individual expression?

How can the method work out the similarities and diversities of the group?

Does the group have any particular requirements needing our attention (age, gender, langua
(dis)abilities...) and how can the method take them up in a positive way?

Has the group or some individuals within it shown specific resistance or sensitivities towards th
ject (e.g. minorities, gender, religion...), or extreme differences (ofcex@ayeen) which coufd-i
pact on the dynamic?

Where does the group at in terms of intercultural learning process?

Is the method suitable for the group size?

Environment, Space and Time

What is the (cultural, social, political, personal....) environmwénth we use this method?

Which impact does the method have on this environment, and the environment on the method?

Which elements (experiences) do the individual group members bring in this regard?

Which environment (elements, patterns) is domimating group and why?

Is the group atmosphere and level of communication suitable for the method?

Does the context of this particular intercultural learning experience especially promote ar hinds
tain elements?

How is the common (and individualjgeption ofspacei s t he O0common terri

enough for using the method?

Does the method contribute to a positive er
Which space does the method have in the activity (consider wisdbefmmeand after)?

Did we allocate enough time to the method and its proper evaluation?

Does it fit within the timing of our program?

How does the method deal with the (different) time perception of participants?

Resources, Framework

How does the metldomatch with the resources we have at our disposal (time, room, persens, m
als, media...)?

Is the method using them efficiently?

What organizational aspects do we need to take into account? Do we need to simplify?

How can we share the responsitsliiierun the method?
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- To what extent do we have the relevant skills to deal with the upcoming situation?

- In which (institutional, organizational...) frame will the method be used?

- Which impacts do we have to consider or foresee (e. g. organizatioerabrcpteferences, instit
tional aims...)?

- Which outside actors might interfere with which interests (e.g. institutional partners, other peo
the building...)?

Previous Evaluation, Experience

- Did we use this (or a similar) method before?

- What did we notice or learn from the experience?

- Are there any other experiences where we learnt about the use of methods?

- Are the method and its impact to be evaluated, and how can the achievement of our objecti
measured?

- How can we secure itsults for what comes next? (report...)?

Transfer; Participant Experience

- To what extent is our method based on (or related to) the experience of every participant and
learning experiences made so far?

- Is the method useful for the reality of theipi@ants or in which regard might it need adaptation?

- Is the method oriented towards transfer/integration into the daily life of the participants?

- How will we provide a space for participants to integrate what they have learned into tha# own
ties?

- Can a discussion or dynamic after the method help the transfer?

- Which elements might facilitate a good fellpvay participants?

- How can elements be taken up later in the process?

3.2. Ice-Breakers

The activities that ai ttipants, i@ betp¢hankto gegintegrateddnto lihe
working atmosphere and to get to know the other members, are chlledkess. These exercises are
generally actively used during the first days of the acquaintance, and they should always ibd accc

with active contact and information gathering.
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Stuck in the Back

PurposeTo demonstrate the different prejudices and stereotypes existing towards various cultures
identify the main reasons for the latter.

ResourcesSheets of A4 paper, paper scotch, pens/markers/pencils

Group sizeany

Time:20-30 minutes

Process:

a. In the beginning give to the participants the possibility to stop playing at any stage, if they dol
comfortable with the activity. The group trust &iendly atmosphere is very important. Make sure yo
set a rule to respect the participants' feelings.

b. The participants write on piece of paper their cultural identity/nationality. This paper is stuc
the back of the person and all the other gaatits write stereotypes they have for this culture. Every pe
ticipant writes on the backs of all the other participants. The facilitator can give examples to stream
ideasd could focus on food, drinks, music, or monuments, etc.

C. Than every parti@mt comments the things written about his/her culture. The facilitator sk qu
tions like: The aim is not only the participants to exchange information about their culture, but also

that one person do not represent 100 % the existing stereotyjes\ior culture.

Discovering while Moving

PurposeTo contri bute to the participantsd gettir
them.

Resourcegifame sheets with question boxes, pens, a quiet music to be on play

Group sizeany size alve 15

Time:up to 30 minutes

Process:

a. Tell the participants thanh the other side of this page they will find lots of different questior
written, and their task is to go around the room and get answers from minimum of 3 different peo
the sameuestion. When putting an answer, they are to write the name of a person who gave it.

b. To accomplish the activity, they have time till the music plays /not more than two tracks/.

C. The one who finishes first should cry out, and the rest of the group hdhuslitators with
checking whether all the answers are true.

Please nale questions can differ from cultgpecific to very general ones, likave got three pets; | speeé
three languagjes,
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3.3. Energizers

The name itself suggests the applicafidime toold to raise energy among the participants. They can t

used to:

- set a mood or create an atmosphere,
- wake people up before or during an activity,

- introduce a topic in a lighearted way.

The level to which the participants will enjoy the gadimgends not only how the tool is presented but
also on the very character of the participant or the overall mood in the group. Below we present ene

that, we think, are best applicable for the context of intercultural communication and learning.

60secondsd how much is it?

PurposeWe all know time is relatiyéut what does this really mean? Participants live through their ow
minute of time and compare the results. Take care not to laugh at the people with spectacular result
Resources watcHor the facilitator, a chair for participants /or they can use the floor/. The clocks in tt
room should be covered blind.

Group sizeany
Time1-2 minutes

Process:

a. The facilitator asks the participants to hide any watches they might have.

b. Then everybodlyas to practice sitting down on their chairs silently and with their eyes closed.
C. Then the facilitator asks everyone to sta

person is to count up to 60 seconds and sit down when thefintsdnesl. Itis important to stress that
this exercise can only work if everyone is quiet during the whole of it. Once people have sat down tl
open their eyes, but not before.
ReflectionThe exercise allows for opening up the discussion about time percepteremh clltures
and even among homogeneous groups.

Source: Swatch, Timex, et

The Onion of Diversity

PurposeTo show the similarities that can be found among the cultures and to demonstrate how muc
common they share. Can be followed by discussions Which similarities/differences amazed us?

Where do they stem from? How far can our differences be complementary?
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Resource®ig free space

Group sizeEven number of participants of up to 20. For a bigger number of participants, two or more
groups an be created.

Time:up to 30 minutes

Processa. Participants are asked to form an inner and an outer circle (standing for the onaniayers)
ple face each other in couples.

b. Each couple has to find (very fast) one thing (habit, aspect, baclaftdudd,..) they have in
common and find one form of expression for it (you can leave the form of expression free oréndicat

ry time a different one: 0Sing a songé6, omak
noi sesoéi,t owxpheassymbol 6. . . ).
C. Once this is done, the outer onionskin moves to the right and each new couple has to-find &

larity and express it. You can as well give indications for the type of similarity (favorite food-what
liked in school, family, mug , habit, attitude, political st
onions.

d. The couples can change several times, till the circle is finished (depending on group size).
ReflectionThe game can be followed by reflection over questions like which similarities/differences

amazed us? Where do they stem from? How far can our differences be complementary?

Source: Claudia Schaching

3.4. Individual Exercises
Individual exercises are the ahes are exercised individually /however in the overall groug atmo

phere/. These exercises encourage-ergiglél, questioning and curious attitude, a dialogue between he

and brain; learning by discovering ourselves.

My Own Mirror

PurposeSelfawae ness rai sing tool; an observatioa of
lated to a certain subject under consideration. A way to look at yourself with the eyes of the person |
you.

Resourcest pen and a notebook for each participant

Group sizeany

Time:can be arranged during one session only or stretched for the whole day for a more compreher

review
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Process:

a. At the beginning of the unit, the idesetfobservatiots introduced to the participants. They aré invi
ed tervebshemselvesd during the day with gre
hear, see and smell...), body language, preferences and feelings, etc.

b. They keep a confidenti al Oresear ch cdnsidery G
important, as well as the circumstances, the situation, people involved, probable reasons, etc.

C. Participants receive a set of main guiding questions, depending on the focus of the obsery
The observation could be for example used to talk steoeotypes /How do | perceive and reacthe ot
ers, to which aspects, in which way...?/ or elements of culture /What disturbs and attracts rhe abo
ers? Which reactions or behaviors do | like / dislike? How do | react to things different to mei8-Whic
tance do | keep? In which way does this have an impact on my int@ractions

d. The framework of the observation (beginning and end) should be very clear, maybe with
simple rules (respecting each other, confidence of diaries...). It is importaatekatcise continues
throughout the whole time, as well as in breaks, free time... As a starting point to get into theanood,
i pants can be invited to oO0step out of their
"normal” praggram can be continued. The exercise can be facilitated if after every program point a
break invites people to note things in their diaries.

e. At the end of the unit, participants rdeed
i e s 0 .a pdrdomahtime is needed to go through the day and the diargatbiteto reflect uponae
sons... /this can have the form of an interview with yourself/

f. As a last step, a sharing can be initiated, in the form of an interview between two pevsmps or
small groups. If the group is very open and has a confident atmosphere, participants can be invited
to discuss informally with others where they felt certain reactions, in order to exchange their perc
and develop together new swgae for dealing with them.

Reflection:

Persondlow was it to observe myself? What was difficult? What did | discover? How do | interpret
like this? What does this say about me? Are there similarities, patterns oélzedaveartahatt@fda/fcor
from? Can | link any of my conclusions with any of the theories about culture? Would | react differer
less) conscious about doing the exercise? Areninedlglréfielsnd encountetbevigreopgte? the sharing

It is important to stress that people just tell each wtiegtrthey want to tell, and take the exercise-as d

parture points for furtheeflections and questions to themselves.
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Facing Identity

PurposeTo get to understarttiat how we see ourselves is not necessarily the way others perceive us
Resource# big sheet of paper and a pen for each participant; color markers
Group sizeany
Time:up to 20 minutes personal, 20 minutes exchange
Process:
a. Every participant receivesper and pen and draws the profile of his/her face on the paper (alor
or with the help of somebody else).
b. participants reflect personally about various aspects of their identity /elements to be put ins
the drawn face/ and how others might see tleements to be put outside of the drawn face/. The
participants should be given sufficient time for this, trying to think through different elements consti
identity (family, nationality, education, gender, religion, roles, group belongings.shoultiebe
encouraged to think about both personal aspects and attitudes they both like and dislike.
C. In a second step, participants reflect on the relation between what they see and others mi
and the relatiobetween different aspects
d. Participantsare asked to join together in small groups /maximum five/ and exchange tt
reflections very personally, but just as far as theywant to go: How do we see ourselves? How do ot
us? Whainfluences me? What were my reference points? How do peseaeqtiattitudes change over
time and why? Which dynamics can | perceivein terms of changes and how are they linked? How ¢
with elements of myself | dislike and where do they come from? Whichdarkageerceive between
different aspects?
Refletion: Following subjects can S&ereotypes and Prejullieesents of Culieie,

Source: adapted from OEYC Cc

Equiano
PurposeTo help the participants reveal the prejudices they have inside yet of which they might not b

aware of.

Resourcedhe cards with extracts from the book.

Group sizeany

Time:30 minutes

Process:

a. Do not explain the purpose of the activity to participdetsthem that you are going to read a

series of extracts from a book which desclkib
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ize this person, to build up a mental profile of him or her. Tell them that you will read and stiev the
extracts, one at a time.

b. Between each extract there will be a pause to give them time to think about the text and the
of the person. Ask them to make a few notes each time and so gradually develop this profile. Te
thatitisnotvery i kel y they wil | dtklmeo wp e rhseo np eirssrottd sr ena
because the English in the text is not so modern, more straightforward terms have been added to t
in green between brackets. Square brackets indicate witedshmoause they would make the task toc
easy. Ask them not to talk during the exerdfsiney fail to understand the meaning of the text they

should raise a hand and you can clarify the meaning for them.

C. Read the first extract and give or show @ twoparticipants.
ol feared | should be put to death (killed),
d. Now repeat this procedure for each extract, making sure everyone understands the text and

time to make a few profi@tes each time.
OWereve t o be eaten by these [Rgimez&h with horri

0l was amazed at theiré..eating with unwashe
0l was amazed at theiré..touching the dead. o
0 éwe were totally unacquainfee wittmothing abawearifpad language)and al | t hos e

they use. 0

0l coul d n(uoticing)esphriicular demdftmaegss)fg t hei r womené. . anc
modefpured s [ our] women. O

e. At this stageask the group for feedback. Invite one or two people to share their profile with
group and then ask who agrees and who disagrees. Quickly establish the general groupings of opir
f. After ask the questions, like: How did you visualize this p@&bg8u think of him/her as from
this century?; Did you regard the writer as European-&unopean?

g. Once you feel you have a fairly comprehensive picture of how the group saw the writer, let
know the identity of the writer and the source ofméerial.

oThe Life of Ol audah EqWriteama739.o0r Gustavus Va
h. Give the participants copies of the text including the omitted words at this stage.

ol feared | should be put tto, diematsho stahvea gnehia
owere we to be eaten by these white men with
0l could not help remarking t he pasmodest aslthaAfr s

can women. 6
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Refledbn: Followrup with questions that would guide the participants to understand their opm perce
tions, and houheycame p wi t h the writerds profile:

- Were you surprised or shocked when told the identity of the writer/?

- Did you identify with the writer &rose being described?

- Are you surprised at (Western) Europeans being perceived/seen in this way?

- Does this teach us anything about prejddice own prejudice?

- Where do these views come from?

- Can you apply anything you have learnt from this to tleaipdey?

3.5. Discussions and Arguments

Where do Istand?

PurposeRef | ecti ng and understanding oneds own p

those of other participants
Resource€nough room so that the participants can get dividegroups of 8L0;

Flip chart papers with the-18 statemen@each on a different sheet

oYesO and OONoo6 fixed in the corners of
Group size8-10 people per group.
Time:30 minutes
Process:
a. Prepare 105 stadments that touch the various aspects of culture and dilemmas related to the
The statements should be clear not to raise discussions of how to perceive them; not completely
to the participants /not likklu si ¢ i s par t.Ag@dod wah te come up with rejeviasestat u
ments is to underline the crassting topics raised during the course and identify the possible two pc
on the matter. Try to find a good balance of making the statement not too obvious to be (dis)agre
/so it should not be too extreme/, and saying something so relative that everybody can agree tc
avoid words that make things relative and di
b. Introduce the exercise to the participants. A statement is goingrésdigedo them. They are
asked to decide whether they agree or disagreewith the statement and go to the appropriate sic
room /i f youagree, you go to the side with t

sign/. Everybodyas to take a stand, you cameatain in the middle. Once everybody has taken a sic
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participants arasked to explain to each other why they (dis)agree. Everybody isligaeyeosides
during the discussion, if you have been convincedabguamentqu heard.

C. Start the exercise by showing the first statement. Give people time to read and understa
statement. Ask people to take their side, and, once everybody has decided, invite them to exple
decision.

d. It is not the purpose of the exercdehis stage to reach a consensus. Decide for yourself wr
you feel it is a good time to finish the discussion and move on to the next statement.

e. Move through all the statements following this routine. When ydinfshesl, you might want to
ask partipants about how they felt and govam to resolve any outstanding issues. If any statement is
controversiathat people cannot even settle with noticing that they have diffgreans, take note of

the issue and try to address it in the remaohgleur programme.

Statement Samples:

- We are all determined by our culture

- Culture is determined by yawonomi@and social position

- It is easy to change your culture

- You can only have one culture

- Culture should be shared by at least 50 persons

- We should accept all expressions of peopl
- Human rights stand above culture

- Womends rights stand above culture

Reflectionlt is good /yet not necessary/ to follay with questions lik&hy was it so difficult to find comn
ground on sousstipns? Which questions were more ambiguous and which ones wereieaipoudlpeas)

What are the topics you would like to go more thorough into?

Abigail

PurposeTouching upon the topics of social roles and prejudices surrountiing the

Resourcegach participant should be provided with a copy of the following story:

Abigailoves Tom who lives on the other side of the river. A flood has destroyed all bridges across t
one boat afl@dtigaibsks Sinbad, the owner of the boat, to bring her to the other side. Sinbadh\dgrees
igailhas to sleep with him in Addigaildoes not know what to do and runs to her mother and asks her w
do. Her mother fdligaithat she does not want to inteAdye wighwn blusihess. In her desheigdisieeps
with Sinbad who, afterwards, brings her acAdsgditems¢o. Tom to happily embrace him and tell him e
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that has happened. Tom pusivay béuntly skldgair uns away. N o tAbidaiémeets fJahmg r
Tomds best friend. She tells everyt hi nibigatarda t
walks away with her.

Enough space for groupsparticipants of-% to work separately and come together for the plenary.
Group sizea minimum of Participantper group.

Time:Totaltime of 90 minutes:

- Introductiond 5 min.

- Individual reading 10 min

- Small group woré 30-45 min

- Evaluation irplenaryd 30 min.

Process:

a. Introduce the exercise to the participants as being one about finding out about different v
Ask everybody to read the story by him/herself and to rank the each character /Abigale, Tom, S
Abi gal eds mo tcdording,to tlzein ldehadiouh WHo aded worst? Who second worst? E
After most of the people have done their ranking, ask them to get together in small groups (3 to
discuss about how they perceive the behaviour of the characters. The taslkabfgitoeigsis to come
up with a common ligi a list that everybody in the small group can agree on. Ask them to avoid u
mathematical methods in order to establish the list, but rather to build that list on the basis of a
understanding of what good and what is bad.

b. Evaluate the exercise in plenary by first bringing together the results and by discussir
similarities and differences between them. Slowly move on to ask on which grounds people mac
ranking. How could they decide what g@od and what was bad behaviour?

ReflectionOne focus of the evaluation is the relevance values have for us to determine what we thin
good and what is bad. After having established that insight, the next step is to look at how easy or d
it is to negotiate about values when having to establish a common list. You can ask people irow the
aged to come up with a commondigthich arguments worked to convince them, and why, and where
there was a border of being able to understand and/or flodasther.

First Impression

PurposeTo see how people differ in their initial impressions of others; to explore how our past-exper
es color our impressions of others; to become more aware of how our impressions affect ow-behavi
wards others; tstart the discussion about prejudice and stereotypes.

Resource®apers, pencils, pictures of strangers with different ethnic background.
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Group size8-30
Time:1 hour

Process:

a. Select pictures from magazines of people who have interesting/differeny/fouakior ba&-
ground. Selection should be done with regard to the group, the background of the participants and t
the training.

b. Cut out the pictures and stick each on a top of separate A4 paper. Pass each A4 paper shee
and ask each panpait to look at the picture and write down the first impression of the person on
picture at the bottom of the page.

C. Thenturn the bottom of the paper up, to hide what they have written and pass the sheet f«
next person. Repeat until each participas had all the pictures.

d. After that unfold the sheets and ask some participants to read out all the impressionsncollect
der each picture.

e. Open up a discussion, focusing on: What surprises were there? Why are the impressions st
ent?2Asitlinke d t o our background, experience, p li-a c
pants have doing it, hearing the results? Discussion on stereotypes and pre
do not let participants to criticieea ¢ h  onpréssiong $ry to focus on tleasons for the imme

sions. After the discussion a more theoretical input on stereotypes and prejudice can follow.

Defining Culture

PurposeTo demonstrate the difficulty in identifying the cultural boundaries and to create andinderste
ing of what cultw is and what it is not.

Resourcestefinition cut into pieces for each group, envelopes, flipcharts and pens.

Group sizeworking groups of-6 people.

Time:45 minutes

Process:

a. Split participants into groups and give each group an envelope wildtheAsk them to agree
on a definition of culture using the words they are given. They have 20 minutes to agree.

b. The participants present their definitions written on-ehiéig.

Words:

/culture different is common stable and the from utieesagjtitatiess rules rituals religion normsaspinior

tion or traditions habits and in a group social nation ethnic or race shared unchangeable group oppc

Gyumri State Pedagogical Institute Gurgen Balasanygn
CHAPTER 3: NEHODRMAL EDUCATIONAL TOOLS FOR INTERCULTURAL LEARNING




[INTERCULTURAL LEARNING AND NON-FORMAL EDUCATION]

ones in groups or nations culture passed is genesdtiom tihhsstorygdmeugh and learning socialization
the of nature/

ReflectionWhat is culture? /sum up the important aspects of their definitions/; What did yo@ include
What did you leave out?; Why?; Where does culture come from?; Canheulge@s c

Your Potential Neighbor

Purposeto show the power of prejudices and to start discussing implicit values and preferences in a
and come to a common conclusion.

Resource#vailable rooms as to the number of participating groups

Group sizeupto 7 people per group

Time:45 minutes for the group work and another 30 minutes for the plenary discussion.

Process:

a. Prepare a drawing of a house on the paperboard. The facilitator tells the story of family |
"In this house live Mr. and Mrs.wititlegheir 20 year old son David. The family lives quite happily toc
house. One day a bad accident happens and father and mother Miller lose their lives. David inher
and lives a single and satisfied lifeayridvideases his job. David is no longer able to afford the live ir
by himself. With his last money he decides to split the house into 6 apartments and puts tham up
per."

b. Now, imagine you are David and that yoe bhaxhoose five tenants from the list of peqple a
plying to your ad, in order to be able to keep the house.

C. Task for the participants:

1 Choose 5 tenants from the listdividually (approx. 20 min.)

2. In group of 5 to 6 persons choose 5 tenants thathtble group agrees on (approx. 20 min.)
d Debriefing:

- Has the group found 5 common tenants? Yes /No? Why (not)?

- How did the group work together to find those common tenants? What was difficult, what
easy?

- Discuss the reasons why you decided for thessper

Attention! The debriefing is the most important part of the exercise. Take care of the possible emot
the group!

Potential Neighbors
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1. A single mother with a 3 year old child whose father is Tunisian. He visits his son occasional
sometimesdring along a few friends.

2. A Yugoslavian migrant workers family with 5 children between 1 and 12. Father worksdissteel
try; mother would take the position of the concierge.

3. A family with a 17 year old daughter attendifigratle at a secondaryamhFather is an accountant

in a bank, mother is a teacher.

A single 70 year old lady living on minimal retirement payment.

A group of 7 Polish refugees, all working in the kitchen of a large restaurant.

Five young people living an alternative lifegfj@eting materialistic consumption ideology.

Three Palestinian students who are politically engaged.

© N o 0 &

A gypsy family of 5 persons. Father works occasionally and is unemployed in between times. Th

part of a larger family which has strong tieslkasltb hold festivities.

9. An American couple without children. Husband is working at the International Atomiatthergy
ity; wife is taking care of the household and 3 poodles.

10.Two artists, approx. 40 years old who live rather a bohemian and uncahJdestyhe and have
many artist friends.

11.A girl studying piano and singing who hasdoticeegularly in the afternoons.

12. A black American with his Austrian girlfriend. He is trying to get work permit as an engineer.

13.A religious Muslim family livingistly according to the Koran, the mother leaving the house on

veiled.
14A gay man whods single, but invites a | ot c
155A young man, heod6s wheelchair user and | i ves

16. A girl, who is blind, sHees alone with her dog.

3.6. Simulation Games

The introduction to the definition of tkemulation gamses introduced by Shubik (19658 g a me s
replicate and teach behavioral models and processes that employ the use of ,aalbtuabarisien piateciil:
It is a chance to discover things or facts /even about your own self/ you probably never heard or th
of before. Also simulation games provide opportunities to practice new behaviors and attitudes in
threatening, nejudgnental setting. Simulations are a very powerful means of working with young pe
especially in an intercultural perspective to confront and address prejudices and stereotypels of of

tures. Most importantly, a simulated reality is a safer arenanyopauople to confront cultural diffe
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ences. Particularly when addressing some cultural issues of potential controversy, simulation game
a safe place to explore dangerous questions such as religious beliefs, gender roles and gender ec

more specific form.

For a simulation game to be effective neasto make sure the following are taken into consideration:

a. It should be accompanied by a maximum amount of emotional involvement;
b. It should take place within an environment of safety;
C. It shodd be accompanied by adequate processing time and a clear summary providing a cc

map for understanding the experience.

I n other words, it shouldhalearoingprocess that alows to learn fom

differences and encdars in an open learning atmosphere.

The oDerdi ansbéd

The Purposefo demonstrate cultural encounters and difficulties related to different working amd com
nication standards dominating in the cultures. It teaches how to effectively get imaaltiedtim-
al/multicultural working atmospheres.

Resource€ardboard, glue, scissors, ruler, pencil, game instructions for each group /Derdians and e
neers/, two separate working rooms.

Group sizea minimum of 12 people divided into 2 groups as beirtads and engineers.

Time:2 hours including the debriefing phase

Process:

a. Depending on the size of your group, ha8gdople play a team of engineers, who will teach tf
Derdians how to build the bridge. They receive the instructions for the eagoheeesbrought to apse
arate room. The rest of the group will be Derdians. They receive the Derdian instructions. If you ha
many people, you can also make a team of observers, who just watch and take notes. These c
should not be introduced the Derdian culture beforehand, so keep them with the engineersein the
ginning.

b. After the game the two groups of participants take a piece of flipchart and note their comme
the following three points:

l.) Facts 2.)Feelings 3.) Interpretations

C. The following points should be discussed in plenary:
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- We have a tendency to think that others think the way we do.

- We often interpret things right away, without being aware of the differences in cultural behavi
- How were the roledistributed/What role did | take? What does that reveal of my identity? Dit
feel comfortable with my role?

- Is that image | have the same that was perceived by the others?

- What influence did my cultural background have on the role | took on?

Instructions for the Derdians

The Situation:

You live in a country called Derdia. The village you live in is separated from the next city where th
market by a deep valley. To reach the market you have to walk for two days. If you had a bridge ac
valley, you could get there in 5 hours. The government of Derdia made a deal with a foreign firm tc
to your village and teach you how to build a
having built that first bridge with thardign experts you will be able to build bridges all over Derdia
facilitate other peopleds |ives. The bridge
You know the materials and t oordigges. but you do
Social behavior:

The Derdians are used to touch each othere T
ing in contact while talking is considered vV
join a group, you jubang on to one member and are instantly included in the conversation. It is also
important to greet each other when you meet, even when you just pass someone.

Greetings:

The traditional greeting is a kiss on the shoulder. The person who sta&dititekisses the other on the
right shoulder. The other then kisses on the left shoulder. Every other form of kissing is insulting! S
hands is one of the biggest insults possible in Derdia. If a Derdian ever is insulted by not being gre
touhed while being talked to, he/ she starts ¢
word no. They al ways say yes, although i fd-th
ding of the head /you shoypdacticehis well/.

Work behavior:

While working, the Derdians also touch a lot. The tools are-gpedérc: scissors are male, pencil anc
ruler are female. Glue is neutral. Men never ever touch a pencil or a ruler. The same goes for wor

SCiSSors.
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Foreigners:

Derdians ke company. Therefore they also like foreigners. But they are also very proud of themselv
their culture. They know that theyodoll never
dondt consider the fmraes gnepdrsi cru.l tBiuiel dindg e
know. They expect the foreigners to adapt to their culture. But because their own behavior is nat
them, they candét explain it to the eXpeeerdgetsn /
contact with another man unless he is introduced by a woman. It does not matter whether the wo

Derdian or not.

Instructions for the engineers

The situation

You are a group of international engineers working for a multinationalctionstampany. Your oo
pany has just signed a very important contract with the government of Derdia in which it committec
to teach Derdians how to build a bridge. According to the contract signed, it is very important the
respect the deadlingraed, otherwise the contract will be cancelled and you will be unemployed. The
dian government has a great interest in this project, which is funded by the European Union. Dert
very mountainous country, with many canyons and deep valleydriga®s Therefore it always takes
maydays$or Derdians to go from the villages to the market in the main @testimatethat with the
bridge the Derdians could make the trip in ohlguss. Sincthere are many canyons and rivers in De
dia,youan o6t |jbudgethepauntd at ake off again. Youdll &av
bridgethemselves.

Playing the simulation

First you should take time to carefully read these instructiodscatel togetheabout the way you are
going b build the bridge. After a specifiie, twvomembers of your team will be allowed to go and mak
contact for 3ninutes witithe Derdian village where the bridge will be built (e.g. to cheeltutred and
material conditions, make contact with the iBesd etc.). Yowill thenhave 10 minutes to analyze their
report and complete thpeeparations. Aftahis the whole team of engineers goes to Derdia to teach tl
Derdianshow to build the bridge.

The bridge

The bridge will be symbolized by a paper bridge. The bridge wiblohairor tables over a distance of
approximately 80 cm. It has todbable. Athe end of the building process it should support the weight
the scissors andlue used in itsorstruction. Thepieces of the bridge cannot just be cut out anch-asse

bled in Derdidbecause otherwise the Derdians would not learn how tahémgelves. Théyave to
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learn all the stages of @&@nstruction. Eachiece needs to be drawn with pencil alet and then cut

out withthe scissors

Materials

The bridge will be made with papardboard. Yogan use for the planning and building: paper, glue
scissors, ruler, pencils.

Time

For planning and preparation before going to Derdia: 40 minutes

To teab the Derdians to build: 25 minutes

Albatross

PurposeThe activity aims at bringing the participants into a situation in which they are confronted
things, behavior, experiences etc., new to them. It serves to bring out the fact that many things ar
preted wrongly at first sight, and points out omm@ the complexity of culture.

Resourcestishes or bowls for hand washing;

- liquid to drink;

- food to eat;

- sheet or cloth for Albatrossian man aodhan;

- chairs;

- candles;

Group sizei215

Time:Depending on the number of participants, it can extemq@tdm90 minutes

Process:

Setting a circle of chairs is put in a room. Only the workshop leaders are in the room.

a. The male workshop leader is sitting on a chair, while the female leader kneels barefoot on th
next to him.
b. The participants entergtroom /the only information they are given beforehand is that they a

now visiting a new culture as guests/.

There are three ways of communicating /which are not known to the participants at the beginning

game/.
0Sssssssss! | |(farincorrentbahavior) ve si gnal |,
aMhmhmhmmmm! !'! é = positive signal (
Clicking oneds tongue = an order
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The activity could be defined as follows /there are however no limits to being creative!/

Taking position: The female leader signals to the participants that the female participants should kn
the floor just like her; the male participants should sit down on the chairs; the female participants
take off their shoes.

Welcoming: The male leader weines the other men by standing up and signaling to one man at a t
to also stand up. Then the two men rub their knees together (right knee to right knee). The female
welcomes the other women, by making them stand up one at a time and rubleigg Witirher hands
from hip to toes.

Drinking water: The female leader walks around and offers water by holding the glass to the mou
the men to let them drink, with the women she passes the glass to them and they drink themselves.
Eating bread: The female leader walks around and hands out the bread, by feeding the men and
the bread into the hands of the women to eat.

Choosing a womanAfterwards both male and female leader walk around and look at the feet of th
dividual women /they astgnaled to stand up one at a time to have their feet inspected/. They choos:
woman with the biggest feet and signal her to take her place (kneeling) on the other side of the ¢
male leader sits on.

Hand on head:The leader places his handshenheads of the two women kneeling beside him and til
their heads gently towards the floor. He motions to the other men to do the same to the women ol
sides.

C. Now the activity is over and the leaders ask the participants to resume their sbatk /imothe

|l anguage we are used to/ and evaluate the ge¢
you notice anything in particular?56; oOWhat I
experience their roles?06;

d. Now the meaningsf the actions are explaingdthe Albatross culture, the ground is consideret
the social hierarchy the women rank above men, therefore only women are allowed to touchrthe ho
en are considered holy, too. The atdoutlusiimat comes from the ground; therefore the men are fe
whereas the women may touch the food and the water. The woman was chosen by the size of het
beside the leader was given to her as the wangest vadt echuse she has the biggest area of conta
ground. The bending of the heads was a sigin tigratityitlee men can come closer to the holy ground
the women!).

ReflectionFollowu p g u e Why idid mosbf yowimmediately assume that the women were being
di scriminated agai dwomnendeel dbtiged taswork s the dourse of the dame/; c
oDo you believe that in a foreign counwcaywec u
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try to find out what the underlying reasons for behavior are if we are not sure of interpreting the beh
correctly?o
Source: Vorbereitungscampaz@ifioksfeetreutrnen, AFS Steiermark 2003

The Island of Monomulti

PurposeThe purpose of the gameasraise awareness of diversity consequandgs start the disad

sion about how to deal with differences and to experience-euttwiél situation.

Resource€ard boxesscissors, rulers, glue, pencils, role cards.

Groupsize20-30

Time:overall 9® 120 minutes

Process:

a. The group is divided in 3 groups. Each group gets their role card and they have 20 m@utes
pare their culture as described on the role card. On all role cards is said that they should practice
profound.

b. After this preparation the whole group comes together. Then, the trainer will instruct thkem. P
ipants will have 30 minutes to bailshelter. Each culture has one observer who gets questions.

C. After the construction phase the evaluation follows: first in the 3 culture groups then in plenar

Situation

An enormous storm in this area has caused that your ship went tithenotetire Moitomanaged to reac
desert island. It seems also other ships wrecked because you have already noticed that groups frc
here.

The island is very mount ai n oletsliveawhidh mednethatyoushave
together with the other groups that r eaddred
before the end of next month. So you have to survive for at least five weeks.

Food doesndt seem to be a problem. There are

The first concern is to build a shelter where all people can sleep and hide in case of heavy reanotand

you againstwildasimal  t 6s i mportant to do this as fast
conditions. Youdll have to do it toget herhanwi
one shelter.

The matetifor building the shelter: cardboard, scissors, glue, rulers and pencils. The shelter must
least be 100 cm high and 150 cm wide. It should have a roof and of course a door.

You have 25 minutes to build the shelter.
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Questions forthe Observer

Please note that each culture/group should have one observer.

- How do they O6practiced their culture?

- Are there any differences, how people practice their role in this culture?

- Are they successful in working with the other cultures?

- What main pblems do they meet in dealing with the other cultures?

Observers give feedback (mag.rin.) about their personal notes to their cultural group during-evalt
tion in the small groups.

Evaluation

Within Culture groups 8 1530 minutes

- How did you feedluring the simulation?

- What do you think about the construciwacess?

- Were there moments where you felt insecure or not respected?
- What do you think are the characteristics of the other cultures?

- 3-4 minutes feedback from observers
Plenaryd 2530 minutes

- Can you see a link between this simulation and reality?
- What can we learn from this simulat®p@t results on flip chart

Culture Descriptions

Smilia
In Smilia O6politenessd and O0friendship and h
you consider arguments as i mpolite behavior.

dondt agree you s ape dplees,d0.alYsoau vah eva yyso s nd d red t
When you are working together and somebody &
6yesd but you always find a way not to do it

Smilia is a very religious country. In daily life this rttesngou pray often. Every five minutes you stop
whatever you do to come together to worship your gods. You do that bipgetimgr an@vhistling.

The Smilians greet each other by rubbingegsac
are always in touch with the other ones feet
example not allowed to touch shoulders, heads, hands or arms.

You have very strict rules towards tools and materials. Cardboard and samatgsaad cannot be used

by women. Rulers and pencils are female and cannot be used by men. Glue can be used by both s

Smilia is famous for its paintings and interior decorations.
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Because your behavior is natural to you, you cannot explainngerstra

Now you have 15 minutes to prepare yourself in your own Braapce the behaviorlAlso make sure
there is one thing that shows in your appearance that you are from the same country. (e.g. the \
dress, the way Yy onyimpodantyooptacticeweallibecausetyau .will needtitdnighe fo
low-up

Turtelina

I n Turtelina o6friendshipd and O6taking carle o
ings all the time and personal feelings are always the caatraldgssnmunication. Your face and your
gestures show how you feel. You always touch each other. When you talk to someone you hold hi
ear. You stand close to the other. A distance tmane0 cm is considered as rude. When you gree
somebody yoput his or her hand on your heart. Any reference to sex is taboo and considered offenc
Time is very important in Turtelina. You are never in a hurry. You like to take your time. When you
together you first want to be sure that the atmosphem@dismyou ask the others all the time how they
feel and you inform them about your feelings.

Interrupting people when they are speaking is considered impolite. You wait till they have finishe
story. When people interrupt you, you feel rejectegbarréact very emotionally.

Turtelina is well known for their round shaped colorful buildings. Houses are always built in round ¢
because this reflects friendship and harmony.

Because your behavior is natural to you, you cannot explairangers.

Now you have 15 minutes to prepare yourself in your own Braapce the behaviorlAlso make sure

that there is one thing that shows in your appearance that you are from the same country. (e.g. the

dress, the way you do your haipetcl t 6s very i mportant to pré&ct
low-up
Coldonia
I n your culture O0intelligenced and Ohard wor

But you see yourself as a very successful and weaittry, mainly because of your very effective way ¢
working.

You dondt discuss feelings, you I|like intenle
sidered childish. Selbntrol is seen as an important quality.

Religiontotalydiappeared in your country and i s cons|
You greet ot her people by |l ooking in their ¢
why you never touch peopl e whi like to gertaehedi Touching r
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other people is only used as an invitation for sexual intercourse, which in Coldonia has little moral i
tions and is mostly done as a relaxing and physical exercise.

Your body language reflects your culture. You ongmaedegestures, your back is straight and you stz
always calm.

|l tds very nor mal in Coldonia to interrupt an
An important characteristic of Coldonians is that they are very willing and see it &stthisathsand
train other cultures in order to help them to become as efficient and as successful as you are. W
you have the opportunity to teach other cultures you do it.

Coldonia is famous for building bigmdtforms and huge bridges.

Becausgour behavior is natural to you, you cannot explain it to strangers.

Now you have 15 minutes to prepare yourself in your own Braapce the behaviorlAlso make sure
that there is one thing that shows in your appearance that you are from the samg gpuhe way you
dress, the way you do your hair etc.) 1tdls v

low-up.

3.7. Role Plays

Role plays are powerful means for examining conflict situations because it makes the partieglants
agents of the given circumstance and gives them the chance to realize how they would act had tt
given the right to intervene. The most important role to follow in case of the role plays is that it shot
no means offend any of the partictpaAnother fact that should be followed is the relevance oéthe sc

nario to the overall topic to be covered in the session/course.

Those participants, who have not been assigned a specific role in the scenario, should be bwolve
servers, who, are &atively contribute to the follawp discussions according to the analysis of the situ

tion and behavior they have been witnessing.

The role playing is a very good method of reviewing experience, and when used it in intercultural |
sessions its g@rtives should be: to analyze prejudices, to promote tolerance in the group andftowar
ferent cultures, to analyze minority/majority relations, limits of tolerance etc.

Respecting the Minorities

PurposeTo have the participants put themselves in the shoes of the minorities and feel the bitter tas
discrimination /gender, ethnic, sexual orientation, etc./.

Gyumri State Pedagogical Institute Gurgen Balasanygn gl
CHAPTER 3: NEHORMAL EDUCATIONAL TOOLS FOR INTERCULRINRAG LEA



[INTERCULTURAL LEARNING AND NON-FORMAL EDUCATION]

Resource€opies of the roles for each player in the scenario.

Group size5 /the rest can g@tvolved as observers/.

Time:10 minutes for getting to know the situation; 20 minutes for solving the issue within the group;
minutes for the plenary discussion.

Situation:

A young homosexual couple that has just settled in a rather conservativéybasriecided to adopt

a child and bring him up. The couple is marked with a decent and quite life pace, and rarely gets in
with the local citizens. The state law does not prohibit the homosexual marriages, yet the law has be
adopted only witthe purpose of joining the European Union: the local citizens have ambivalent feelir
about homosexuals. Abuse and discrimination are often applied as a means to demonstrate-the hat

wards the minority representatives.

Roles:

a. A homosexual couple tHates in a conservative society and wants to adopt a child and bring
up.

b. A local priest that enjoys respect and esteem of the local community.

C. A conservative young man who often uses physical force against homosexuals.

d. A representative from the fanslyaring the apartment next to the one inhabited by the hemose
ual couple.

ReflectionDid you succeed to come to a decision that would satisfy each representative? How did y:
reach the decision? Were there any critical points in the process? Didpgrsdrealdias to the issue

depicted in the scenario? What are the results of the observations?

Hotel Glocal

PurposeRaiseawareness about cultural identity in order to have a fruitful intercultural dialogue.
Resourcesi table

Group size:

Time:

Process:

a. Participants should divide into pairs. One person of the pair will be receptionist, other o
guest. Every guest will get a problem card where his problem is written and his task is to exptain h
lem to his receptionist during 1 minute.

The problen can be really general, e.g. the elevator is broken and the guest needs help to take his

up to the third floor.
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b. Then it can be specified dlge neighbor uses scented sticks because she is Buddhist and
smoke is too strong.

C. The receptionisind the guest only can use their mother tongue and body languacg- They
notuse any common spoken languages!cHmeptspeak with each other before their meeting.

d. Every pair has 1 minute to speak and the receptionist should solve the problena. $ heddt
succeed during one minute, afterwards he can guess and the other participants will be asked as we
the guest can say what the problem was.

e. Firstly all pairs will play and try to find solutiohfter the exercise, debriefing will happen.
Debriefing can be on cultural identities, similarities and differences between cultures, intercultural di
and communication.

ReflectionParticipants can dwell upon what constitutes communication, what are the problenrs with
cultural communicatn, what skills are required for productive intercultural communication, especially

without verbal language, etc.

Three Cultures

PurposeTo explore cultural differences and emotions/behaviors when meeting differences;to find cc
structive ways afealing with/preventing conflicts aroused from differences;

Resource#i4 papers, pens, color papers for the hats /three different colors/; at least three free room
Group size15-30 participants

Time:180 minutes

Process:

Situation: On the occasion afew courses in youth policies in the world, delegations from all countries
came to participate in the World Student Conference with name: «Students' Movement an@-Building
mocracy». After you came to the airport, organizers of the conference aremyaitiranti direct you

into the Main Hall to meet other two delegations with whom you are supposed to cooperate closely
the conference. During that meeting, your task will be to choose 5 persons in total who will represer
3 delegations in theauh board of the conference. So out of the three groups, only 5 people can be ch
to represent you.

Then, the groups go to the separate rooms and wait for the instructions from the facilitator. Before tt
they are to read carefully those charaatsrstd to get into the roles. They should represent all charact
istics of their culture not by talking of them but through behavior, way of touching/or not towehing pe
ple, way of talking etc. They should try to make costumes, give themselves naamtiseabdipg in

your culture.
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They should also decide on the strategy of choosing those 5 representatives and how many represe
from the group you want (it can be none or it can be all 5 persons).

Simulation I All three delegations are gatherdxgimoom.

Welcome...etc. Please, start the meeting. You should choose 5 representatives for main board.
Simulation can last about 15 min (depends of process, can be little bit shorter or longer). It should b
stopped before they agree.

Stop the simulation.

OK, now youdll have to fildl in the questionn
Filling the questionnaires (15 min)

What do you think about your own culture?

What do you think about Blue/Red/Green culture?

What do you think Blue culture thinks about younret

What do you think Red culture thinks about your culture?

What do you think Blue culture thinks alibatrf?

What do you think Red culture thinks atlbet?

Back in the big room.

o g b~ wnN ke

Now, wedl l read questionnai ramghingidthBismmomen) . Jus
Now, when you heard two other cultures maybe something has changed. Go in your small group an
cuss new strategy (i1 f there is one), concern
we ol | me et dtherrmeetignd have an

Second meeting simulation. Lasting about 10 minutes.

De-role.

Sharing and discussion (whole group)680dmin

everybodghould say (circle): How did you feel during the exercise? Your main impressions, main in:
Discussion, commentgying handouts.

Green Culture
Values, beliefs, attitudes
The majority in your community is deeply religious. All decisions are made by consensus, precedec

ous discussion.

Nonverbal characteristic of your communication style
When you talk tetrangers, you do not make direct eye contact because you think it can upset them.

you talk to somebody, you like to keep a slight distance between you (1 m).
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Verbal characteristic of your communication style
When you discuss something with someaeayoid direct confrontation. Silence in conversation r

flects a positive and constructive discourse.

Norms and customs of business behavior
Men are more intelligent and analytical Wwamenand you behave accordingly. In business situations,

is charateristic for men and women to sit in two separate groups.

Greeting and style of addressing people
You address others with OBrothers or Si ster

Your greeting style is soft bow.

Blue Culture
Valuesbeliefs, attitudes
You believe that main events in life area matter of destiny or fortune. You never doubt your own in

reasoning can be false sometimes, but feelings never make mistakes. Fisarel@ssobinding when
made by people of highasithority.

Nonverbal characteristic of your communication style
You are very flexible about time, because fo

you make direct eye contact and stand very close to the person. While you tabbotty spou often
touch them, or hold their hand or shoulder.

Verbal characteristic of your communication style
You very often show your gratitude and very openly express your feelings. It is normal to ingerrupt

one when they are talking and it is nbfomabthers to interrupt you in the middle of the speaking.

Norms and customs of business behavior
Women are wiséhanmen, and behave accordingly. You avoid conflicts, direct confrontation and uni

essary disagreements.

Greeting and style of addresgiagple
When you greet someone, you give him a warm

You address other people only by name and you repeat the name of the person many times in cc

tion.

Red Culture
Values, beliefs, attitudes
You believe thagvery man is the master of his own destiny and happiness. Good argument is v

above sentiment or emotions. It is very important to make all decisions in democratic atmosphere.

Nonverbal characteristic of your communication style
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You are very strictvkit your time and you donot i ke it b
like anger, dissatisfaction and joy. While talking to someone, you like to have some distance (2 m).

Verbal characteristic of your communication style
You express your ideand thoughts about something directly and without hesitation. You ask siany c

tions: good question is more importianany facts. It is not common to say thank you: people only o
what they are happy with anyway.

Norms and customs of business befmavio
You welcome conflicts are see them as useful opportunity to come to better decisions and solutions

Man and woman are equal in your society.

Greeting and style of addressing people
Your typical greeting is stroafteandoshaédke. Y

You address other by surname and it is obligatory to say title (professor, doctor, colleagaie).student

3.8. Problem Solving

The problem solving exercises generally aim at presenting the difficulties connected with trust, lister
cooperation, and coming to a conclusion shared by all the members of the group, especially-that of
tercultural character.

The Eggsercise

PurposeTo demonstrate the cooperation cycle among a multicultural group.

Resource# raw egg attached to thding with a string; scissors, scotch tapes, and a pile of shaets of |
per.

Group:Groups of 56 people in each.

Time 10minutes to explain the rules of the game; 30 minutes for the game itself; 15 minutels for the

low-up discussion.

Process:

a. Prepare tb rooms where small groups of participansy @e going to work. For each small

group, bind a string around a raw egg and hang the egg from the ceiling, at appr@&idatalyram

the ground. Do not wrap the egg, if it falls to the ground it shauld | | be able to I
group, put ready for use a pile of old paegssors, glue.

b. Split the large group into small groups of ab&updrticipants each. Introduce the exercise to th

group: Exactly 30 minutes after the start of thesisgethe facilitator will pass by the room and cut the
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string holding the egg. As a team, it is their task to build a constructraouttigirevent the egg from
breaking.

Rules:

- Neither the egg itself nor the string holding it may be touclieel ppgticipantsor by the material
they use

- They can only use the material you have prepared for them,actdables that may be around

cannot be put into use!/

C. Watch the groups (you may need one facilitator per 2 small grougsuradhat they observe
the rules.
d. After 30 minutes exactly, stop the groups. Make a tour then cut each string and see if the

have succeeded in preventing the egglfreaking.

Additional suggestiofio add up more on the intercultural environment, you might want to add up
sinmulation with different cultural groups adopting different working styles.

ReflectionWhat was the most difficult thing in working together? Were there moments when you felt
up and simply wanted to walk away from the game? Did you feel ekitugledhotice different oo

munication and working styles within the group?

3.9. Research

The most important requirement for the kind of activity is that the research should be made hy the |
pants themselves right in between the process of learningsédreh should be based on the topies co

ered /necessarily covering topics related to intercultural communication/.

Cultural Laboratory

PurposeTo involve the participants in the process of observation and drawing conclusions accord
the analysisoaducted based on the previously discussed topics.

Resourcedotebooks and pens per participant

Group sizea minimum of 6 people; the involvement of more participants allows for more topics tc
covered.

Time:The whole duration of the session or thelesday depending on the content and the structure.
Procedure:

a. The facilitator introduces the method by explaining that everyone in the room is a cultural sc
or anthropologish and their task: tstudy the cultural behavior of everybody.

b. Discuss which elements the participants want to cofgtieweds a list of suggested topics:
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- spaceé what ways have we found to share this building? Baweeny personal space?

- time 8 how do we divide work time and free time? (is a coffee breaklr br eak o
worko6?) What does punctuality mean to each p
- relationship® how do we approach each other? What types of friendships have formed and
/do we interest ourselves in the subject of sexual relationships?/

- subcultureswhattypes of groups have formed within the larger group? Are there eruhualed
ties?

- shared meanings and assumptionbat types of jokes do wefaild funnyAVhatbrings usd-
gether here?

- approaches to problesolvingd how do we find solutions to tlebalenges we face in livingy t
gether?

- community and individualisf®o al | f or one andmende for all ¢
- communication and informatidrwhat are the different forms of how we communicate with eac
other? How is information transferred? Who sedahi&3 Who waits for it to come to them?

- men and womedé what are the differences and similarities? Wdlldvied for women and what

for men?
C. Divide the participants into groups @f @ people, each group to halféerent topics to research.
d. The grops decide how they want to work, for example, using observation or questionnaires ,

how they wish to present the results of theik. A time limit should be set for the presentations.

e. Depending on the time available, allow 50% for research, 25%dotairerof the results and
25% for evaluation.

ReflectionThe reflection may followitht he f ol | owi ng qQquesti ons: Ho
What challenges did you encounter in your research group? What did we learn? How did eveabplit pe
ty from culture? How valid is it to talk of a culture if we only know each othemfolagde

Sources: Claudia Schachihgerd@dpovska, Intercultural Learn@anélied Management Training Cou
European Youth Centre, May 19¢

3.10. Evaluation

The very term itself suggests that those types of techniques are used to collect informiigor-about
sults of an action and set this agairestetermined criteria in order to judgeviiee of the results. The
evaluation allows theacher/facilitator to maintain, to change or to suspend, just#idbfined plan. In
this way it is possilie keep quality control and decide whabesakept or discarded for similar activities

in future. The contribution and the feedback colléaisdevery participant should be taken into detailed
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consideration if the teacher is really concerned with improving the quality of the work he/shé-is cond
ing.The below presented evaluation techngpfenonformal character and allow for more ovigtand

flexibility in terms of expressing attitude and leaving anonymous feedback.

The Communication Tree

Resources:

- 1 large sheet of paper. Draw a tree with branches withoudlaawveany as there are activities for
evaluation, and write into thé¢ine elements you wish to evaluate.

- Minimum of 5 pens (it depends on the size of the group, but use the same numbeoloheach
1 yellow, 1 green, 1 blue, 1 red and 1 brown. If possible respeldirthe

- 1 sheet of paper with a Scale of Leaves lmefw@enimump 5 (maximumdf differentcolors 1

o yellow; & green; 3 blue; 40 red; 53brown.

Group sizeany

Time:30 minutes

ProcessThe facilitator puts the two large sheets of paper /one with the drawing of the tree and the
with the scaleand the pens in a place that permits participants to complete the tree relatively snonyr
ly. Then he/she goes on explaining the purpose of the dléwnite/she goes on with explaining the aim
of the activity and invited the participants to leasie fibedback by means drawing one leaf on eac
branch of the tree, according to the scale, which illustrates their degree of satisfaction or dissati:
with all the activities. Check that all participants complete the task. If there is a wiss joeespnally,
the participant can clear out his/her personal point/attitude in the presence of the group.
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CONCLUSION

The study has shown that culture is neither a homogeneous unit not a statit ptleaomenon; it is a
complexsystenof sharedvaluesbehavioral conduct, worldview and treatment that guide the ndman
teraction wherever he/she is involvitds a system characterized by its dimensions and compone
which come together as a whole shaping the human indivatdalisyunity with the community; hence,
culture is directly communicati@tevant. What we have meant by saying communiedéizant is that
the whole communication process, starting with initiating a conversation with a particular person on
ticular topic to its effective flow and the final conclusion is determined by the condition of how cultt

competent the interlocutors are.

The modern world has erased the boundaries between the states and therefore, for any specialist
full membeiof the presentlay society, it is far not enough to limit oneself by the genetic cultuel corn
tence that i s delivered by natounremdnstulbure®dne shautdl e
be able to be as sensitive when talking to a Muslim /if we are allowed to generalize it to this larges
as one would be when talking to a Buddhist; and how can a person possibly do so if he/she does n
that the single movement detthumb denotes completely different concepts in those cultures, let al
the peception of time of positioning; One should never be offended when being avoided to look ir
eye and vice ver8do be as direct as holding the hand of someone onedvas fiim less than an hour;

One should never predict that the-lmmtext information that would be easily interpretable by his cultu
would be as easily digested by a person holding another culture; and finally one should never thinl

ask oOHodw muocuh e a-provécativesas iawouldibe in his culture.

The study helps to identify why in cultures like Armenian it is more common to see isolation and d
towards something that seems, new, different and why people with monoethminities have got the

perception of superiority towards other cultures. It has shown that the cultural or intercultural adapte
a long lasting process, and the degree to which the person would shift from the denial of the forei
ture into acqating it depends on how tolerant and interculturally sensitive the person is. This is al

makes up the subjeuttter of intercultural learning.

Furtherly, the thesis brought into comparison the different educational settings and drew parallels

the effectiveness of each of them as being structurestyuelired and nestructuredIt managed to
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show that the horizontal relationship between the instructor and the pupil is more effective compa
the vertical relationship when dealing intdrcultural learning and capacity developmieatdiversity of
the tools and methodologies offered in the work show thdbmoallearning being more dynamic and
more adjustable to the specifics and the needs of the particular classroom, otfengtiasier/teacher

more varieties for being able to reach the learning objective to the most possible extent.

The work furtherly showed that being inclusive and entertaining in character;fon@atdearning
methodologies are more acceptable iditleese audience. A person would feel more reluctant to ident
himself and his opinion when directly asked the question than when it is done through a simulation
the education and learning process would be more inclusive when the studeniairneéthis process
through a simulation game on an unknown culture than when having to read and prepare a repoil
the instructor would more easily break the ease of communication between the newly formed
through an icebreaker on the namesgtandbility to remember those names than when going through t

register and identifying each oneds full nam

And finally, the study showed that the-faymal learning process is not genuine and perfect in charac
either; it more difficutb assess in terms of evaluation and in terms of holding the learner accountab

the knowledge he has to acquire.

The nonformallearningools presented in the work are designed primarily for developing the intercull
competence and sensitivityyewer, they can be adjusted to other learning needs. The latter can be
in accordance with the peculiarities of the audience, the preference of the participants and the in:
and on the resources available at hand.

The proposed continuation of thverk might be the investigation of intercultural learning on aa- educ
tional policy level to bring it into the school curricula to be applied directhetween the otheschool
subjects. The question that should be raised is whether intercultimgl $auld be investigated mand

torily a t school or the outdoor and reiructured activities are enough to meet the basic needs.

The second question that remains unaddrassel@vant for the Armenian reality is the following: what
hiders the spreadkaognition of both of the neflormal learningas a methodology skit and of the
achievements one can mark in afeomal structure in Armenia; what tire steps needed for adveca
ing nonformal learning and its recognition on a stagd Mty therouthPass and the like still under the

shadow as certificates for competence and knowledge.
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